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METHODOLOGY PROJECT NEWS @

DETAILED CONTENT OF THE METHODOLOGY

1. General Module

1.1Introduction
What is gproject NEWS about. What can you expect from NEWS. Intentions of the project.

Project objectives. How can it influence your work/work position?

1.2 Why Critical Thinking?

What is critical thinking and why is it Boportant. Why should we want students to learn and
practice critical thinking. How to teach critical thinking. Cooperative learning and critical
thinking. How to measure the quality of critical thinking? Exam@lsat is and what is not
CT.

1.3 An Overview of Course Design
How to use methodology of the NEWS. Target group. Module goals and intellectual outupts

Chapter structure and activity structure. Phases of the Course.

1.4 Module Goals

.f22YQa Gl E2y2Y@& | yR CAtolfitial thinkiBg? oBnédionsiof A Y LJI
the taxonomies and level of key competences.

1.5 Target Groups

Trainers. TraineesA5+ and 60+. Dynamics of the groups.

1.6 Key CompetencesTheorethical Minimum for Trainers and Trainees

What is key competencé&Vhy this five competences in connection to critical thinking. What
are they in adult education. Why are they important farainer. Why are they important
for a learner.
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1.6.1 Critical Thinking

Critical thinking in real life and in adult educati@ritical thinking development. Critical
thinking and trainers. How to develop and evaluate this competence?

1.6.2 Communication

Communication in real life and in adult education. Communication and critical thinking
development. Communication andrainers. How to develop and evaluate this
competence?

1.6.3 Problem Solving

Problem solving in real life and in adult education. Problem solving and critical thinking
development. Problem solving and trainers. How to develop and evaluate this
competencé

1.6.4 Digital Competence

Digital competence in real life and in adult education. Digital competence and critical
thinking development. Digital competence and trainers. How to develop and evaluate this
competence?

1.6.5 Learning to Learn

Learning to learn in real life and idat education. Learning to learn and critical thinking
development. Learning to learn and trainers. How to develop and evaluate this
competence
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1 INTIREDDICOTION |

ab92{ da t whtdintroduce innavative ways in which adult educators can reach
out to young adult educators and adult learners in topics like media, critical thinking and
languages. Imaddition, it also strives for inclusion and reintegration of young people in
the labour market by making them skilled adult educators.

THE OBJECTIofithe project is to give the possibility to educators and trairferdetter
and more targeted provisiaof services through the use of tools which are implemented
under the project.

To achieve the above aims the project implements the followiRgREENTELLECTUAL
OUTPUTS

M® a{ dzZNBS@& bSSR Ay ik &chpaktrief cBunt® & sutvdyddfoit 9 R dzO |
the present and future needs of adult educators was conducted;

H® GdaStiK2R2ft238Y -DEXSNDOt { YSBKKFR2YAAY GKS YI A
2 is the formation of new efficient methodology and curriculum with aplaation of

critical thinking in general pedagogy as a basis for further specification in media
education, ICT and foreign language education;

od dalydzZ t F2NJ ONIAYyAy3d ySg SRdzOF G2NBRAY (KA?
of the neweducators. This training needs staff who can train the new educators about

teaching in all its facets. The professional background of new educators and new
methodological skills acquired in this training enable them to pass on their knowledge.

1 MINIMAL NUMBER OF STUDENTS: 9 MAXIMUM NUMBER OF STUDENTS: 15

2 MAKE SURE EVERYBODY HAS A CHANCE TO EXPRESS THEIR IDEAS AND OPINIONS

3 STIMULATE WORK IN PAIRS OR IN GROUPS
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2 WHNYCRRITALAHINKINGING ?

What is critical thinking? Why is critical thinking so important. Why should we want trainees to
improve and practise criticéthinking. How to teach critical thinking. Collaborative feag and
critical thinking. Exampleswhat is and what is not critical thinking. Critical thinking and key
competences.

WHAT IS CRITICAL THINKING?

XhdzNJ Ay SyGdAz2y Aa (G2 RS@OSt2L) ONRGAOIE GKAY (A
courses whiclare based on the methodology you are reading. If trainers are to develop

critical thinking of their target groups, they must fully understand the concept of critical

thinking, what it really is. Of course, not only the trainers, but also those who imphhewe

skills. There exist a huge number of approaches and definitions. And, yes, the most eloquent
definitions are not usually the simplest ones. Let us make some explanations:

'YRSNJ GKS GSNXY ONRGAOFE GKAY ] AY IpocessDf dzy RS NA
actively and skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating
information gathered from, or generated by, observation, experience, reflection, reasoning,

2N O2YYdzyAOF A2y | & | Sh&P&b20G72p.1).8ctus8d8 | y R |
GKFG aONRGAOFE GKAY1lAy3 Aa GKS a2aidSYlFLaaAod S¢
rational standards. It operates according to rational standards in that beliefs are judged by

how well they are supported bWB | a2y a¢ 6+l dZAKY X HnnpX LI® nod

recognizing

selfreflection patterns

active listenings argumentation

discussion skills comparison

expressing

opinions decision making

Fig.1. Examples of critical thinking skills
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METHODOLOGY PROJECT NEWS @

But let us take a closer look at facts that result for us from the characteristics:

9 critical thinking is a skill that can be taught, developed or improved,

1 when people learn this process, they can control it actively and knowingly and that is
positive news for trainers as well as for trainges

f £tSG dza y2GA0S (GKFdG ONRGAOFE GKAY(lAy3a Aa a
it is a gradual formabn, a systematic process,

9 it involves various skills and methods that are necessary to master. For example, an
analysis of information, its evaluation, a justification of our arguments, etc. We sum
themupintheseOl £ £t SR a. Iyl 2RB{ONKEXNORBE @KARY LINE B
focused on the development of critical thinking can be one of the stimuli for
participants or one of the forms of support on their way to improve critical thinking.

They shall lead to critical thinking which is selfdiegt selfdisciplined, self
monitored, and seltorrective in evernday life situations.

WHY IS CRITICAL THINKING SO IMPORTANT

Let us admit that it is often much more convenient to think ritically or not to think at all.

So why should we develop criichinking? In this type of thinking, people improve the quality

of thinking by skillfully analyzing, assessing, and reconstructing it. People who think critically
try to consistently attempt to live rationally, reasonably, empathetically (Scriven & 8,

p. 1). So the rhetorical question is: Who would not like living this way?

As we stated above, critical thinking improves quality of thinking in general, but at the same
time we need to point out that there are important benefits relating to a precemastering
critical thinking. So, Critical thinking is important because:

9 it forces us to think about objectivity of accepted information,

1 supports autonomous thinking, independent of other people,

1 motivates us to take decisions based on own standpoira solved problem,

1 builds selconfidence in the form of positive feedbacks that were brought by our own
solutions,

we find our own potential and identity,

it prevents us from getting confused, manipulated by information or by-cwtical
acceptance oévents around us,

1 prevents us from taking hasty decisions.

= —a

At the same time, we need to point out that one of typical features of a critically thinking
person is empathy. It is not a way to develop ruthless egocentrism. On the contrary, a critically
thinking person considers opinions and an impact of his or her decisions on other people. But
he or she does not let get affected easily by other people. He or she adapts reactions and that
is the reason why we can develop critical thinking efficiently onigutual communication.
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WHY SHOULD WE WANT TRAINEES TO IMPROVE AND PRACTISE CRITIC/
THINKING

We have already mentioned positives of mastering critical thinking, but the question is why
adult learners 45+ and 60+ should again return development, strengthening or
improvement of critical thinking. It may seem that an adult learner wants and already knows
how to make independent decisions or to be autonomous. Yes, but...

What happens to our thinking little by little as we get older?thjirsts flexibility decreases
which means it takes a longer time for people to make a decision. However, they tend to think
more judiciously. They benefit from previous experience and information and their opinions
are more constant which can also leadviards routine. At the same time they, surprisingly,
often change their approach when dealing with an issue or a problem. And that relates to
critical thinking.

Regarding critical thinking, it increases from the end of childhood up tetwedties and it is
levelled up to miethirties. Then, unfortunately, it decreases up to seventies. (Friend & Zubek,
2016, p. 413). An interesting fact is that although older people as the whole have a lower level
of critical thinking, some individuals record high valuegnretigher than much younger
people. We may assume that people that work on their development can still profit
meaningfully from their ability to think critically. Therefore it is more than useful to maintain
this skill active, as decision making, plannargl organizing or analytical skills belong to
transferable skills required by employees (Eurobarometer, 2010, p. 36).

HOW TO TEACH CRITICAL THINKING

It does not matter if we speak about trainers or trainees, there is the information which is
substantialm critical thinking development to both the groups:

1 to knowwhere we are now. Every person has critical thinking skills on a certain level
at a certain age. For a trainer that will coach development of critical thinking is
significant to know what the levef the group of trainees is, where they are. It is also
important for trainees too. The rule is that we firstly have to know or starting point
and then to plan our goals and the way to obtain them. This is the reason why our
activities are ordered and ganized in a way that the first, less complicated activities
provide us a possibility to get the information and the more complicated provide us a
possibility for our development.

1 to knowwhat to develop and how to do it. We know, it probably does not sdiken
that but skills of critical thinking can be developed quite easily. But, firstly, we need
modelling the skill, then practising the skill and providing feedback on performance
(Mulnix, 2012, p. 475) and it is just this system which our activitiesifolDf course, a
bit of teaching and learning gift always helps

1 to knowwhere to go and how to develop independently. If development of criticall
thinking is a process, then we can imagine there is a need to constantly repeat and use
it in practical lisng situations. That is why we applied such situations in the course that
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come from real life. And we also suppose it will be much easier and more comfortable
for trainees to transfer some procedures and methods from the course into their own

lives.
‘ to know how
to know to develop
() WHERE TO ¢ independentl
to know WHAT1 Y
to develop anc
o HOW to do it
to know
WHERE WE
ARE now

Fig. 2. Critical thinking development

COLLABORATIVE LEARNING AND CRITICAL THINKING

It has been proved that development of critical thinking is efficient only in the context of a
group, a community of people. We all know that: a man is confronted in a group with various
innovative and, moreover, really diverse ways how to approach ongremsiame wetknown
problemy .

But when we speak of learning within courses and modules, we need to emphasize that it is
not just about a simple split people into pairs or groups. It is just not enough when a trainer
says trainees to cooperate. Tasks mstset in a way to really demand collaboration. And it

is performed when tasks:

1 require mutual interaction,

raise mutual dependence of group members in the task solving,

require that each member contributes to a solution,

provide possibilities for an apphtion of social skills,

SYylFLoftS YSYOSNB (G2 FLIWLINRIFOK GKS ljdzrtAGe 27
p. 43)

= 4 -4 -1

Only under such conditions, the improvement and development of critical thinking can take
place just thanks to a diversity of individudls.our courses we order activities in a way they
require also collaborative work and, at the same time, we create space for reasoning and
activities of each individual. It is techniques of collaborative learning that provide that: to
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listen to others andlieir opinions, their arguments and to react constructively when solving
problems. This is how we considerably develop skills of critical thinking in collaborative
learning.

EXAMPLESWHAT IS AND WHAT IS NOT CRITICAL THINKING

Regular Thinking

Milk provides calcium needed for
bones. Milk is good for everyone
according to the Food Pyramid. | need
to drink milk.

Critical Thinking

Calcium is necessary for bones. When | drink milk, |
experience bloating and pain. | need to try other
sources of calcium, like spinach, to keep my bones
strong.

The speed limit is 65 mph. | will drive
at 65 mph.

The speed limit is 65 mph. The road is dry. Visibility
is good. | haven't gotten a ticket in years. | can
probably drive within 60-74 mph safely.

| found this information about
vaccines on a popular internet site. |
will recommend that my patients not
get the HPV vaccine.

This information on vaccines might be true. Let me
look at official sites, like the CDC, to consider its
accuracy. Based on that, | can help my patients
weigh the information available to make a decision.

This patient has atrial fibrillation and
needs this dose of digoxin.

This patient has atrial fibrillation and an apical heart
rate of 55 bpm. | will hold the dose of digoxin and
monitor.

If | don’t pay the credit card bill this
month, | have an extra $30 for
groceries.

If | don’t pay the credit card bill this month, my
credit score will decrease and they will charge me
an extra $35. Therefore, | like noodles much more
than | remembered.

Fig.3. What is and what i®ncritical thinking.
(Source:https://blog.nclexmastery.com/critictlinking-ugh/)

CRITICAL THINKING AND KEY COMPETENCES

We have to solve aew problem every day. We facenaw challenge not only on the

personal level, but also in our familiemmmunities and societies. Do we think that skills,
knowledge and attitudes we have gained at school, by our parents or at workplaces are and
will be enough for our lives in the future?

Definitely not. We still have to improve our skills and competence.réasons are:

1 we would like to live actively,
we want to be and must be innovative,

we want to share our ideas,
we want live as we plan,

= -4 -4 —a —a -2

everything around us develops,
it is beneficial for our career and personal growth,
it supports all our learning activities.
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We would like to live actively, to be innovative and to share our ideas. Everything develops
and when we want to live as we plan, we still have to improve our competence.

Their development depends on needs of gverdividual on one hand, but, when we want to

be active citizens, we have to form also competence that are valid not only for us but which
bring benefit also for our community.

Competences are defined as a combination of knowledge, skills and attitugespaiate to

the context. Key competences are those which all individuals need for personal fulfilment and
development, active citizenship, social inclusion and employment. (Recommendation, 2006,
p. 13)

Besides these key competences, there are elementsdha common for most of them and
can facilitate to improve them. It is crucial for us, as educators and learners, to be
concentrated on them and to develop them properly so that they are beneficial for our career
and personal growth.

Competence in the futamental basic skills of language, literacy, numeracy and in information
and communication technologies (ICT) is an essential foundation for learning, and learning to
learn supports all learning activities. There are a number of themes that are applied
throughout the Reference Framework: critical thinking, creativity, initiative, problem solving,
risk assessment, decision taking, and constructive management of feelings play a role in all
eight key competences. (Recommendation, 2006, p. 14)

What is the meamg and role of transversal elements? General or transversal elements or
competences are often defined as a set of competences that can be applied in any professional
situation or task, regardless of where they were gained. Their advantage for an educdtor a
learner is in a fact that they are not limited to the field, subject or a topic.

Transversal elements are more connected with values and attitudes that outreach a given field
or study program and they have a transdisciplinary nature. We, as educatitsaners, are
not limited. On the contrary, we may apply their nature in various issues in education.

GhyS 2F GKS Y2ad AYLRNIFyOG GFala 2 Ep&RlgzOl (A2
transversal ones, which are basic and guarantee thatindivdzl €t & Ol y Kl yRf S (KS
(Tsankov, 2017, p.129)

All frameworks combine a set of different competences, partly within a limited thematic focus
or for a specific target group. They all go beyond cognitive skills and emphasisegrutive

skils, attitudes or values. The latter are regarded as having a positive effect on e.g.
employment outcomes and, at the same time, can be formed by education, training and
learning. (UNESCO, 2016, p.2)

The secalled transversal skills, such as critical tiigkcreativity and problem solving, feature
prominently in all competence frameworks. (European Commission, 2018, p. 21)
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3 OVERNHBMDIOTOORBERESHENESIGN

How to use methodology of the NEWS. Division of topics and modules. Training course
structureg phases of the course. Activity structure.

THE OBJECTIVE HOW TO USE METHODOLOGY OF THE NEWS

The formation of the new efficient methodology and curriculum is the main Intellectual
Output 2 of the NEWS project. It is the application of critical thinking general pedagogy
which forms the basis for further specification, namely A. Media education, B. ICT and C.
Foreign language education.

The NEWS curriculum is the main methodological document used for development of the
learning content. Its structure ihades:

1. General Education

1 The course overview which describes and focuses on the problem of critical thinking
and explains in what way the training programme is tailored to needs of adult
learners 45+

1 It describes methods to acquire kegmpetence by learners in the area of general
education

1 Broad learning objectives covering all module specific intended learning outcomes
(ILOs).

1 Course methodology, providing insights into approaches underlying the development
of training programme

1 The conpetence based approach to curriculum

1 The course structure containing learning blocks/modules constituting the training
programme as well as short descriptions

1 Learning activities for seffaced and trainer guided learning.

2. The NEWS Curricula for ICorelgn Languages and Media Education have a similar
structure based on the covered area.

Following the results of the survey (Intellectual Output I) carried out in the partner
organisations, we have defined key competences for education and for specifiatexh in

the area of media literacy, ICT and foreign languages. The new competence helps to form a
set of abilities that students use to examine their own thinking, and that of others, about
information that they receive through observation, experiencedavarious forms of
communication. An interconnection between critical thinking and building up a new
competence set is classified as well as fundamental methods, forms and aims providing a basis
for curriculum of critical thinking pedagogy.
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DIVISION OFOPICS AND MODULES

9 Curriculum typically refers to the knowledge and skills students are expected to
learn, which includes the learning standards or learning objectives they are expected
to meet; the units and lessons that teachers teach; the assignmentpanects
given to students; the books, materials, videos, presentations, and readings used in a
course; and the tests, assessments, and other methods used to evaluate student
learning.

1 An educational module is an organized collection of course resourea® location.

It is formed to increase active learning and improve critical thinking, as well as
problem solving skills. It also gives the lecturer the opportunity for conducting

formative assessment in the classroom. Thus, a module presents a mabdeflex

learning environment for both instructors and learners.

MODULE 1 GENERAL METHODOLOGY

The most important general key competences are learning to learn, digital competence,
problem solving, communication and critical thinking.
Duration: the module education takes 2 days, i.e., 6 classes. Each class takes 45 minutes.

Structure: The 2 modules are divided intatroduction, 5 key competence lesson plans and

the evaluation, i.e., 7 forms/plans.

MODULE 2 ICT

The most important general key mempetences are critical thinking digital competence,
learning to learn, problem solving and communication.
Duration: the module education takes 1 day, i.e., 6 classes. Each class takes 45 minutes.

Structure:Introduction, 2 forms/plans for activities with@mbination of key competences,

critical thinking competence is transversal, and the evaluation, i.e., 4 forms/plans.

MODULE 3 MEDIA EDUCATION

The most important general key competences are critical thinking, media literacy, learning to
learn, problem slving and communication.
Duration: the module education takes 1 day, i.e., 6 classes. Each class takes 45 minutes.
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Structure:Introduction, 2 forms/plans for activities with@mbination of key competences,

critical thinking competence is transversal, ahd evaluation, i.e., 4 forms/plans.

MODULE 4 FOREIGN LANGUAGE EDUCATION

The most important general key competences are critical thinking, media literacy, learning to
learn, problem solving and a foreign language communication.

Duration: the moduleeducation takes 1 day, i.e., 6 classes. Each class takes 45 minutes.
Structure:Introduction, 2 forms/plans for activities with@mbination of key competences,

criticalk thinking competence is transversal, and the evaluation, i.e., 4 forms/plans.

TRAINNG COURSE STRUCTURHEASES OF THE COURSE

Individual training courses follow a methodological approach of levels, i.e., activities are
realized in mutually connected and successive steps. They are organized from the least
demanding to those which involwvaore complicated thought processes and they are based

2y GKS NBoAaSR .f22YQa GlFE2y2Yé |yR CAY]l Q&
approaches and methods.

The structure of the course is following:
STEP IStarter
1. Activity: Lead in
STEP Modeling CT Skills
2. Activity: Input (know)
STEP Practicing CT Skills
3. Activity: (understand)
4. Activity: (apply)
5. Activity: (analyse)

STEP ZEvaluating and providing feedback on CT skills
6. Activity: Output (evaluate and create)

7. Activity: 8Bmmarize
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STEP 1 STEP 2 STEP 3 STEP 4
10 min. 15min. 80 min. 70min.

practicing CT evaluating and

phase starter modeling CT skills T providing
feedback
activities
(according LEAD IN INPUT OUTPUT
the Bloom 1. ACTIVITY 2. ACTIVITY 3. ACTIVITY 6. ACTIVITY
taxonomy) (know) (understand)
4. ACTIVITY (evaluate
(apply) and create)
5. ACTIVITY
(analyse)
SUMMARIZE

Tab.1. Structure of theraining course

The structure enables trainers to be flexible as they may approach some of issues in detail
based on the evaluation of the level of critical thinking of a study group. We recommend to
use activities that facilitate getting to know each ettwithin a study group, i.e., idereakers

or name games, warmaps (in the section 2.1)

We describe individual phases and steps of the course based on the example of the Key
Competence Critical Thinking:

- STEP Istarter ¢ it is an activity that introduces the issue to trainees and they as well
as trainers try to evaluate how much they know already about a selected issue.

- STEP :2modelling the skillg in this phase of the course we recommend to use the
conceptmaps and argument maps. Do you know why? Here is an explanation:

/| NYzOA I £ A a ( K-thinking skiizRniprbrie daSter @hed inskru@tior is based on
concept and argument mapping (Van Gelder, 2005, p. 45). Hence, in order to develop their
skills,students need a strong foundation in recognizing the difference between evidence and
the conclusions they support.

One way that we can help students in this regard is to employ extensive use of argument
maps. Chains of reasoning and evidence are stredtrierarchically, with some premises
supporting others and lending support to the conclusion either indirectly, conjointly or
independently, and we can diagram these structures. (Dawson, 2000, p. 80)

There is also evidence that serious critical thinkederstands the theory of critical thinking.
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grants thepremises, beaase the inference is an example of the fallacy of post hoc ergo
propter hoc. (Van Gelder, 2005, p. 44). Trainees need to learn names for argument patterns

and fallacies if they are to be more successful critical thinkers. Hence, just teaching the theory

of ONAGAOFE GKAY1AYy3 FEi2yS gAft y20 AYLNRGS ai

- STEP Jpracticing the skillg in several activities the basic and simplest activities are
repeated, they are adopted and mastered in more complicated activities. Moreover,
trainees obtain detailed feedback information. (Mulnix, 2012, p. 475).

- STEP Zevaluating and providing feedback on performance.

We follow Mulnix (2012, p. 475) in our structure and in another topics that follow the
topic of CriticalThinking we use Spe2, 3 and 4 for the individual competence. In
conclusion, trainers may also use activities dedicated for the summarizing of work or
final activities in the section 2.1

ACTIVITY STRUCTURE

Moreover, each activity follows the same clear and efficient stmect
Description of the activity:
Title:
Methodological insight:
objectives:
methods:
improved key competences:
improved critical thinking skills:
Duration:
Material:

Procedureleadin, ask and motivate, give the instruction, make the reflection, conclusion
Further information (facilitation, tips, success factors/weaknesses, restrictions, transferability
possibilities, necessary resources...)

Description of the ACTIVITY:

We stde the aim of the activity. It is a concise summary of crucial elements trainers must pay
their attention to when they intend to obtain the aim with their trainees.

Title:

We selected not only straightforward but also interesting titles. Its aim is taetttttention,
inspire or to stirr interest and questions about what will take place. It is an important element
to get the attention of trainees.
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cognitive and affective objectives as our intention is not only to developsihteere of

knowledge, cognitive skills, creativity and reasoning, but also values ands@aiadunicative

skills.

2SS F2ft26SR alISNRa YSUK2R (02 F2NNdz I §S 2 dzNJ
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an application of verbs in the active voice. And it is obvious which main and concrete

objectives we intend to obtain by the selected activity, which actions are performed by
trainees or which actions are they better at after the activity.

Objectives express conditions for performance: an expression how and under what conditions
performance must be realized.

EXAMPLE:

Performance of traineesc | Performance conditions
observable activity

(a verb in the active voice)

Trainee ... explains andefends ... the order of importance o

critical thinking skills to grou

members.

Methods:

We apply various methods and techniques of education and here we mention the most
important of them in a concrete activity. In their selection we follow the pkohobjectives

and presemtday scientific knowledge regarding efficient development of critical thinking of
adult learners (more in 1.3). We apply methods of individual education with methods for
trainees in groups, i.e., collaborative methods, dialogu®s $olving problem methods.

Improved key competences:

We select those key competences that are mostly mastered and developed in the activity. It
is obvious that we cannot develop any competence in the isolation. On the contrary, we
benefit from their synegic effect in our activities.
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Improved critical thinking skills:

We deal with skills on the level of intentional development of certain skills of critical thinking
so that we support human capability development and, eventually also individual anteselec
competences in the context of critical thinking development (learning to learn, digital
competence, problem solving and communication), see 1.4. Developed skills of critical
thinking are described in the section Top Critical Thinking Skills.

Duration:

It is an estimated period under ideal conditions. Activities are designed in a way that trainers
would decide which activities are necessary to deal with in detail and which requires more
time. It depends how they evaluate a level of key competeof their group of trainees. We
recommend trainers to inform trainees a study period in the beginning of each activity and
then, in the course of an activity they should remind it. A few minutes before the end of an
activity they may signalise an enditalividual or group works.

Material:

Basic materials. Of course, trainers may be creative in an application of the material according
to equipment, conditions or technologies.

Procedure:

hdzNJ YSGK2R2ft 238 TF2ff2ga Y2 0mdentisl ®armidg.\oyira O& O
intention was to emphasize an experience in our activities. Experiences and experience are
easily transferred into real life situations. We use 5 phases in the organisation of activities.

The activity starts with Leaith and then ve motivate trainees, give them instructions, reflect

iKS SELISNASYOS IyR 6S 02y Of dzRS GKS | OGAgAade
Leadin:

We state an example how trainers may introduce, start and explain the activity.

Ask and motivate:

To motivak trainees to cooperate is significant for the course of activities and the maximum
benefit from an experience. We may motivate them by asking questions, an example or an
explanationofaread A FS aAlddzZ A2y d ¢NFAYySSaQediadn@®Sy dAz2y
an activity with an evergay life issues.

Give the instruction:

Instructions are stated for trainers to be given to trainees during the activities. They are clear
and help to manage work of participants. We emphasized their clarity and expésitis it is
connected with objectives of activities. Trainers firstly give the instruction and then ask
questions. Trainers monitor activities, they stimulate all to solve problems and they provides
assistance.
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Make the reflection:

In the finalphase reflection as well as feedback activities take place. This is sometimes more
important than the activity itself and we do not underestimate it. It is often just thanks to the
reflection when trainees benefit from experience that will help them atseal life situations.

In case of a verbal reflection, we use questions not only connected with the result of the
activity, but also HOW individuals have reached the solution, what their feelings are from the
result and how they will apply it in their &8. We also return to objectives we intend to gain.

Conclusion:

As the Leadn introduces the activity, Conculsion brings it to the end. Trainers sum up what
objectives were and how we obtained them.
Further information:

In case it is necessary we statsalmethodological remarks for facilitations, certain tips,
observations, success factors/weaknesses, restrictions, transferability possibilities, necessary
resources.

Activities are divided into two versions. One is for trainers and the other is foegain

RESOURCES:

23205 W O6HnmMoL® 5ARIF{TGAlF Qeaz1Se Ol12teo
5l a2y wd 9 OHAANOD / NAGAOIE ¢KAYy(lAy3as { OA
Metacognition about cognition. Academic Exchange, Fall, pgj836

Mulnix, J. W. (2010). Thinking Critically about Critical Thinking. Educational Philosophy and
Theory, 44 (5), Retrieved from
https://www.academia.edu/678248/Thking_Critically about Critical Thinking
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Van Gelder, T. (2005). Teaching Critical Thinking: Some lessons from cognitive science.
College Teaching, 53, pp.dib.
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4 MODULEESGALALS
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critical thinking.

What do you have in mind when we ask you about an issue of objectives in education? What
emotions do you have? The reason for these questions is we remember our emotions
connected with this sphere were rather confused when we began toainings and
lectureg . This issue seems to be really complicated and complex. The truth is vittzémes
understands relevance of objectives and understands objectivesatigse and activities this
means the basis for their fulfilment, that traineesach the objectives and@urse is efficient.

If ITwant to give someone §ft, it is just me who must know where to drive my gar
Let us start easily and simply:

hdzNJ O2dzNBS& F2tft26 .f22YQa GlE2y2Yé 2F SRdzO!
AIJYATFAOLIYG fSENYAyaId 2SS RSOARSR FT2NJGKS . f22
p. 22) was selected as one of possible definitions and classifications of course objectives into
categories and, consequently, also questions and tasks thatfdte objectives (more in

1.2). It is strongly recommended in case of beginning trainers. The scope of our selected key
competences (critical thinking, learning to learn, digital competences, problem solving and
communication) means also development iretbphere of affections. We somehow work on

changes in the emotional sphereseope of values, sociabmmunication skills and learning

to learn. For this reason we interconnect the@ganised methodology with the taxonomy

of L.D.Fink, the author of sigicant learning.

¢19 h.W9/¢L+x9 .[hhaQ{ ¢! -hbha, !b5 L
THINKING

In connection with improvement of critical thinking we applied it as it enables us to divide
tasksgivenby@ NI A Y SNJ Ay G2 daf 26 SNJ 2 NR Sayiire lesydemplek A 3 K S N
thinking operations, the latter require more complex ones. That results factathat we

upgrade complexity of psychological process féeaaner on individual levels. The revised
.t22YQa Gl E2y2Yeé | az chvitidd iegakdieds th&rzomplgkity2 @S NI I L.

Clearly, there exists @nnection between #&pe and devel of atask given by &ainer and

atype or alevel of thinking carried out bytaainee. Difficulty and complexity of assigned tasks

or diven questions may significantly affectvay of thinking Trainees that are capable of
GKAY1AYy3 2y GKAIKSN tS@Sta Oy Fftaz2 dzasS | yR
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with factual information in their memories. However, an application of this fact requires
mastery of technigues of assigning tasks asking questions by trainers.

Tasks requiring lower order thinking skills

1. Tasks requiring knowledge (reproduction): trainees remember or recognize concrete facts,
knowledge, terms, operations, rules, criteria, general and abstract knowledge, laws and
theories. We speak aboutraemory reproduction and it does not mean trainees understands
them and know how to apply them.

2. Tasks requiring understanding (interpretation): trainees can understandaaming and
content of information provided in gerbal, visual of symbolic form. The content must be
processed into the shape that is meaningful to them, otherwise it is useless. An example is to
interpret the content and message in own words.

3. Tasks for an application (generalisation): trainees are to masaningful applications of
abstractions and generalisations (theories, lapsnciples relations, methods, orders, rules

or concepts) in concrete situations. They should be given an opportunity to apply everything
they learn. And even in new situatis. This means the basis for the thinking operations of
GKAIKSNI 2NRSNH ©

Tasks requiring higher order thinking skills

4. Tasks for an analysis: Trainees are expected to manage an analysis of complex information
into elements and parts. Moreover, thefould define hierarchy of elements, principles, their
organisation, their relations and mutual interactions. That requires thinking skills in two
categories: to classify and to change an organisation of information in categories.

5. Tasks for an evaluatiotrainees are required to consider whether ideas, relations, works,
methods, etc. Follow set criteria and standards from the standpoint of accuracy, efficiency,
economy and purpose. This evaluation can be both, qualitative and quantitative.

6. Tasks focreativity: trainees should combine parts intdend new unit and that can be
areport, plan, project, set of abstract relations. They may createwa unit or they may
improve the old one.

When trainers master individual levels of thinking, they knocoswho judge and consider
alevel of competences by trainees. They understand which levels are managed and mastered
by trainees and they can assign tasks and give questions in sua ia which trainees get

to higher level of thinking skills. Eventualgyen trainees will learn how to manage and
evaluate themselves. Here you are, an example from Topic 5, Critical thinkingdiffé&sence
whether trainees know in the course:

1. level: Know: name typical features of critical thinking on the basic de#he its concrete
examples in communication,
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2. level: Understand: illustrate an importance of critical thinking in their own lives by an own
example,

3. level: Apply: apply knowledge of critical thinking when propising changes in managment of
their ownactivities during alay,

4. level: Analyse: makedetailed analysis of typical elements of the submitted picture and
apply critical thinking,

5. level: Evaluate: evaluate an impact of advertising on their own way of shopping and form
results for their om future behaviour,

6. level: Create: form an own design (e.g., in our case an example of advertising slogan and
logo) and apply creatively arguments when they simulaselang process of their products.

Of course, we expect them to transfer and apply this experience from the course intc every
day situations... But this is another story. The story aboutdistfipline, selimotivation and

selfS @It dz- GA2y ® {2 GKA& A&y ¢Aadvinat abbupFnk?Qa (I E2 y 2

CLbYQ{ ¢! - hbha, ' b5 Latwhzx9a9b¢ hC [ wl

l OO2NRAY3A (2 CAYy1Qad GKS2NEBX aA3IyATAOFYyG £ SHN

foundational knowledge: understand and remember specific information and ideas;
application: skills; critical, creative apdactical thinking; managing projects;
integration; connecting: ideas, people, realms of life;

human dimension: learning about: oneself and others;

caring: developing new: feelings, interests, values;

learning how to learn: becoming a better student, uiing about asubject, sek
directing learners.

= =4 =4 4 -4 -

We would like to emphasize that one important feature of this taxonomy is that it is not
hierarchical but rather relational and even interactive (Fink, 2003, p.6). The diagram shows
(Fig.3)interactive character of this taxonomy. This interactive characteristic is important for
teachers because it means the various kinds of learning are synergistic.

To sum up, an important fact for the course efficiency is the understanding the issue of
aclassification of objectives, followed by tasks and corresponding questions. This represents
anecassary condition for support of active learning and critical thinking.

Fink, L. D. (2003) What is Significant Learning? University of Oklahoma-Basseyirek, .
OHnnco® %t {ftlRe @eaz12012tai1S2 RARF{UOAlE&@D {¢
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5 TARSEEGRERIPLPS

Trainers. Trainees45+ and 60+. Group communication.

Dynamics of the groups.

TRAINERS. TRAINEES+ AND 60+

The target group of our education is adult learners 45+ and BQttcation is dasic need for

our lives at all ages. However, education of adult learners has its specific features. Adult
learners enter education with portfolio of knowledge and personal experience obtained
during their Professional careers and persbinges. From the standpoint of ageing, an ability

to learn is good during the whole career and after its end, when education is determined by
expectations (llmarinen, 2005, p. 224). Therefore it is necessary for expectations of learners
to be in the cente of our interest and the whole process of education should meet these
expectations.

Participants of education havelat of experience and they are relatively waiformed and
very often financially independent. They are interested to increase their etemges. They
tend to pursue their hobbies, they want to communicate actively with their community. (Reidl,
2012, p. 66). Naturally, they would like to stay healthy, as thidbese premise of everyday
living. They expect eompetent approach by meand which atrainer provides them with
clear and understandable information. Learning is nptasive receiving information, but i
tis more about active processing. (Ilmarinen, 2005, p. 225). It is good winagimer perceives
ambitions of older learnersral their will to learn as ahance on which trainers buildmocess

of education.

Cognitive functions of adult learners differ from those of your peoplechanical memory
decreases by the age. Education and experience do not play an important roie mdabess.
While the longterm memory decreases minimally, remembering new facts decreases sharply.
However,connective memorycompensates it. (Ilmarinen, 2005, p.224). New and unknown
things are connected with older and known onesne¥ layer of inform#on is built on
aprevious hard and strong layer. Therefore we need to encourage adult learners to connect
new knowledge with their past experience. It is important to show and explain why this
knowledge improves their work and their abilities to manageesg tasks. We also need to
bear in minds that older information should not béarrier for learning new one. We must
not forget also negative attitudes and fear that can hindgrrecess of education. Mistakes
are allowed. Also older students learn fraheir mistakes.
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Sensory functions also change by ageifq. eye of an older person requires more light. Light
facilitates aprocess of obtaining new information and decreases visual effort. Hearing is more
sensitive to disturbing elements. (limarinen, 2005, p. 227).

It is natural that gperception by senses #rikingly different for dearner 45+ and 60+. That

is the reason why we need to know ages of learnersgnoap to enhance group Dynamics.
Then we can select our pace and time necessary to manage tasks. Based on learning from
experience, we may distinggh several styles (llmarinen, 2005, p. 228):

1 Active participantsalways ready to face @ew situation. Participation and concrete
activities are important, they like spontaneous steps. Active participants are human
and react according to their feelings.

1 Prudent observershey tend to sit in the back and are concentrated on observation.
They are often introverted, but they know more abousituation in agroup and also
internal relations.

1 Logical thinkersthey try to understand reasons and impacts e¥eral phenomena
in detail. They try several interpretations and look fahaory or amodel that would
fit to their observations. Their advantage is thinking.

1 Experimental implementers They create ideas and risk. Their conclusions are based
on experierce and they test new methods. They are extroverted and they hate
uncertainty.

Peaceful and safe environment is also a necessary condition of all learning activities for all
adult learners. We need to consider spatial organization and educative requirementd® 3 G 2 z =
~SN1 12 ¢2YO0T &1 HnmnI LI cddd 9aLISOALf & A\
sure that:

1 aplace of education is available, easily accessible and easy to find (e.g., parking
place, close to &affic station);

suitable lighting inénsity;

required equipment in &lassroom and orientation in space;

reasonable size, contrast and graphics of information and orientation sources;
apresence of antslip elements and elements of stability.

= =4 -4 -

THE OBJECTIVE GROUP COMMUNICATION

In communication with adult learners, especially those belonging to the group of 60+ it is
suitable to regard &equent usage of the word senior, senifsiendly activities or senior
approaches. Not all of them would like to be addressed like this, as ie sommtries theses
collocations are associated with an expectation of financial support, health care and pasivity.

According to findings of the German press, 7 words represeont@prehensible sentence. 10
words are still fine. In case ofsavenyear-old child, comprehension is interrupted after 8th
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word. Itis the 11th word in case of one third of the adult population. Every second adult does
not understand aentence after 14th word. (Reidl, 2012, p.69).

It is connected with our brain activity and itspadility to process information. domplexity

of sentences makes the understanding of required information more complicated at higher
age. It is true for avritten or spoken word. Previous experience and knowledge directs
expectations of adult learners tads clear and comprehensible information based on facts
without redundant superlatives. Another issue isn& of amother tongue with English (it
sometimes does not depend on the age). There may be different participants with different
level of aforeignlanguage in one group and this may lead to an inaccurate interpretation of
aconcept.

The course and its activities are based on active work of participants, their mutual cooperation
and ideas sharing ingroup. It is common that each group has some dwant and active
participants. The other participants hardly enter discussions. Armdeaof atrainer is key in

this case, as education is based on mutual learning. Clear instructions in the beginning should
also contain avill to share ideas, experienand to disperse dominance. In the course of
education we need to observesystematic performance. It is obvious we learn from remarks,
ideas, experience and strategies of 12 people more than from 2. However, we must remember
how we speak to adult learner&motions and information must be in balance.

DYNAMICS OF THE GROUPS

Asocial group is aet of human beings who sharesanse of belonging. They are usually
interconnected with mutual relations, they have common objectives, they respect the same
standards of behaviour, they interact and they depend on each other in certain ways. (Matula,
HAngpZ LI nod ¢KS GSNY 58ylkYAOa Aa 2F DNBS| 2
In the group Dynamics we pay our attention to mutual interactions ffmces among

members. It originates and it is formed bypaginning of group activity and i tis characteristic

for almost each group (Matula, 2009, p.10). In our case, we deal with characteristics of groups

of adults 45+ and 60+.

Mutual

benefit

Whydo

people join  REINTRNSIN
the groups ?

Physical Mutual self-

proximity interest
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Fig.5. Reasomd participation of individuals in group

Our training groups are formal groups. Their individual members manage some tasks, they
have certain roles and positions in the group hierarchy and they tend to meet what are they
expected to (Matula, 2009, p)9

Leadership is one of key elements to reach optimal performance. To understand what the
group is about to deal with, to be ready and capable to help to overcome critical moments is
provided by the model by B.W. Tuckman. His model, from 1965, is bast gninciple of

more or less the same life cycle of each group. Each of the five phases has certain typical
features. To act with phase, resp. #ime to move to another level is different in each group.
Aperiod to know the group and to form relations very short and it really depends on
efficiency of activities of &rainer.

FORMINC; adefinition of atask of agroup which is meeting the objectives of education.

A participation on education is voluntary. Thus, we expect that each trainee knows Inés o

role for the participation in our formal group. Despite that, some trainees may be concerned,
resp. can have doubts in future actions. On the other hand, some trainees may be enthusiastic
and full of expectations. The role oftrainer is key to defie education objectives, work
division, tasks of individual members, principles of communication and behaviour patterns.

STORMING conflicts usually take place in this phasesoiirce may be different learning
styles or goroblem to identify withrules and roles with an effort to change them. On the other
hand, those who have accepted the rule can feel stresslackaof motivation. This usually
happens when the work of the group is not clearly defined. Therefore it is needed to follow
defined ruks and to solve possible problems. Even here the key role is played by the trainer.

NORMINC a development of group coherence. Members appreciate strengths of colleagues
and they respect authorities as leaders as well as standards and ruldéeamaConmon
expectations have been formed haimtthand with social communication, vallingness to
share ideas and opinions. Coordination and identification of group members has been
established. Aerception that each individual contributes tocammon goal withits share

and its role is crucial.

PERFORMINGthe group gains its pace and performance, meets its objectives defined in the
beginning. Aatural hierarchy of members takes place (superiority and subordination) and i
tis based on the natural contributioto the objectives. It is especially visible in group activities
when roles naturally change.
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ADJOURNINGG 1 KS Sy Ra 2F (GKS 3ANRdzL) 6KSy YSSGAy3a Gf
by anumber of classes of education and its official end. It issexély important to finish the

course with gositive emotion, to evaluate expectation and goals togethdeedling of inner

satisfaction and contribution is important, e.g. for an easier participation in another course.

The more attractive is group for its members, the higher impact it has on its members.
Dynamics of the group is about interaction among group members in social situations.
Atrainer should know the group best, should observe its development and impaitteof
group on its members and the organisation in which they act. This notion helps to meet
defined objectives easier and irpasitive emotion.

RESOURCES:

WSAREZ | ®POHAMHOD{ SYA2NI T+ 1 FTyN]l 0dzRgOy2aiAid
LEYEFENRYSYS WO 6un Oz Gld] 2 8RN AINISRIBGIAAR 1 ININNNER
~LI G§Sy1208t3s bds g {YS{Iti20t3I [® 6HnAnmpL® 9 Rdz

al Gdzft ' £ ~& {1 dzLJAYy 2 @t httBs8/yWwkdnipdsyt.&k/pr®@1 2t a1 S2 G NR
odbornikov/psychologickainnost/previewfile/3 _skup_dyn_skolskej triedy
189.pdfhttps://www.mindtools.com/pages/article/newLDR_.8&m
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6 KENCCRNHTENEHS C EECREE TALC A NINNDIIMIU
FORTRRNBRSRAEI A RRAINREASNEES

What is key competen@aVhat are they in adult education? Why these five competences in

connection with critical thinking. Why are they important for a trainer and a trainee?

THE OBJECTIVE WHAT IS KEY COMPETENCE

Look at the bunch of keys in the pictur€oincidentally, their number is the same as the
number of five key competences in the NEWS project. These keys represent our keys to
wisdomg our key competences.

Let's start with asimple definition of a&ompetence. The term competence is frequently used
in everyday and expert language and its meaning is not always clear. Its synonyms of
competence are: ability, skills, efficiency, capacity, required quality, etc.

As J. van Lakerveld (2014) explains, we can also see it as a synthesis of skills, kramwlledge
attitudes. Competences generally consist of three interrelated ingredients:

a. a knowledge component (understanding),
b. a behavioural components and

c. a value component (values, beliefs and attitudes).

WHAT ARE THEY IN ADULT EDUCATION?

The idea bkey competences is not new, it was introduced by D. Mertens in the 1970s. So far,
their definition has not changed much. Key competences are general skills that enable a
person to use knowledge in an appropriate way and adapt to changing conditions.

Let us think about this issuewhich competences can be considered key ones in the 21st
century? Which of them should be a part of our skills portfolio in the changing labour market?
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The trainers should know that the term key competences can be used foslgté. The
difference between hard skills and soft skills is clear here. Their importance can be noticed in
the recruitment process. If two candidates have similar education, specialisation, work
experience and traineeships, the soft skills are prob#i#ydeciding factor. Their importance

was also confirmed by the World Economic Forum experts who considered soft skills as key
competences for lifelong learning and also the adult educators.

Nowadays, they are also referred to as transversalmetences (Wang, 2014).

21st-Century Skills

Foundational Literacies Competencies Character Qualities
How students apply cors skille How students approach How students approach
10 averyday tacks complex chalsnges thér changing snvironment

1. Literacy . Curiosity

2. Numeracy

. Initiative

3. Scientific
literacy

4. 1CT heracy

. Persistence/
grit

. Adaptabiiity

5. Financial
literacy

6. Cultural and
civic literacy

. Leadership

. Soclal and cultursl
awareness

Lifelong Learning

Source: World Economic Forum, 2016, p. 4,

Fig. 6Key competencies in lifelong learning, (World Economic Forum, 2016, p. 4)

Why should we be aware of the importance of key competences in critical thinking, including
the ones we have as well as our strengths and weaknesses? Some of them are to be
developed, some are an indivisible part of our personality. We wish to have saimenobut

must admit there is still a long way to go. Many key competences can be developed.

Have you ever been looking for a job? What were the job requirements? Did they include key
competences? Any job advert would probably state the following onesnuanications skills,

proactive attitude, creative and critical thinking, presentation skills, probdetaing and
20KSNE® . ASR 2y (UKS FAYRAYy3Ia 2F {d® aNKfSAA
for teamwork, affect social atmosphere, professioaatl personal life.
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How can this be applied in the learning process? Competebased learning must involve a
motivating environment and redife examples. The concept behind it is the idea of social
constructivism i.e. education should help learnedgvelop- construct their skills, knowledge
and abilities. Here, the selfitiative of learners must be stressed (Van Lakerfeld, 2014).

WHY THESE FIVE COMPETENCES IN CONNECTION WITH CRITICAL THINKING

Gb92{a LINRP2SOG lAYa (2 AYyUNRRdAzZOS Ayy20F A @S
young adult educators and adult learners in topics like media, critical thinking and languages.

In addition, it also strives for inclusion and reintegration of young people in the labour market

by making them skilled adult educators.

One of the methods applied was the survey Need in the field of Adult Education in each
partner country: a survey about thgresent and future needs of adult educators, conducted

in 6 partner countries. The survey participants were 150 experienced lifelong learning
educators in particular countriesGermany, Slovakia, Estonia, Lithuania, Spain and Croatia.
Based on their expéence, the participants identified 5 key competences:

1. Learning to learn
Digital Competence
Communication
Problem solving
Critical thinking

ok wbd

1. LEARNING TO LEARNhe first competence to be developed. All learners must discover

what their preferred selstudy methods are, what motivates them to improve their skills and
1y26f SRIS® ¢KAa O2YLISGSyOS OFy ©6S RSTAYSR |
reflection on one's own practice, learning and personal development: being a fully
autonomous lifelong leddd SNE 0. dzAh a1 22f S [t ®X wHamMno @

Learning to learn can build on previous educational and life experience but must also provide
the learner with space for discovering new perspectives onstelfy and the most efficient
strategies.

2.DIGITAL COMPETENSthe ability to function meaningfully in the digital world and to use
modern ICT technology safely and innovatively. Digital competence is not limited to using
computers only, it affects all areas of our everyday life. The project DigComp21 identified 6
topics applying digital competence with which the adults can identify themselvaselling,
online shopping, online communication, hobbies, culture and entertainment, personal
economy and health living (Aquilina, 2016).
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3. There are many definitions GFOMVIUNICATION COMPETEINtDhE one that best fits our
LJdzNJLJ2 Za8 abilitk 0 cofnmunicate efficiently, possession of techniques and skills of
transferring of information, emotions, high level of accuracy of interpersonal perception and
dzy RS NA U | Yy ReReyaRéKostrdmind, Z0A9). This includes all types of communication
verbal, nonverbal, in writing, on the phone, via various modern ICT devices. This competence
is closely related to EQ and personal integrity, a person with highly developed communicatio
skills will not use them inappropriately, e.g. towards an opponent in a discussion.

4. PROBLEM SOLVINrvolves application of various types of skills in solving a particular
problem. It usually requires following a certain sequence of steps. In tegphablem solving

to adults, one must use a meaningful environment, #idalsituations, simulations, roiplays,

etc. to make problems relevant and applicable.

5.CRITICAL THINKING

There is not a general consensus on what critical thinking is. A cbemsge view was
introduced by S. D. Brookfield (1988), who stated that critical thinking consisted of two
primary components: identifying and challenging assumptions, as well as exploring and
imagining alternatives. Based on this definition, critical king is a creative process, but also

a process with a certain goal and methods. To simplify this, it can be said that it involves
problem solving and creative thinking. The particular mental activities involved are diverse,
they include: planning, analysissynthesis, classification, comparison, generalization,
discrimination, inference, predicting, and identification of cae$fect relationships.

WHY ARE THEY IMPORTANT FORANER AND PRAINEE?

Developing these 5 key skills would lead to betearning and teaching. Learning to learn
gives the trainer and the trainee independence and confidence to pursue their own journey
of knowledge. Digital competence would provide means for this and also makes it safe and
secure. Training communication conipece would lead to more quality relationships and
integral development of the trainer and trainee personality as well as better ability to express
themselves. Problem solving competence based on shared existing experience would provide
instructions for stving problems trainees and trainers might encounter. Critical thinking adds
rationality and creativity into the learning process.

Interiorisation of key competences is a lifelong process. Supporting them, the person grows
into an educated and ambitious pn willing to contribute to their quality personal and work
environment.
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6.1 GRITJAAHTNKNISIN G

Critical thinking in real life. Critical thinking in adult education. Critical thinking improvement.
Critical thinking and trainers. How to improve this competence?

THE OBJECTIVE CRITICAL THINKING IN REAL LIFE

Critical people, criticadituation, critical words. We live inaitical society and aritical period.

We all know it and we somehow can imagine what that means. But critical thinking? Does it
YSIYy GGKIFG GKAY1LAYy3 A& SEGNBYSt & Avdizdidus yi | &
YR RFY3aASNRdza PEAEYOLKSAMWKNISaZTFaRdzZNI yI §dzNB & K
Ay al ONRGAOIET O2yRAGAZ2Y 2F (KS Ay2daNBRaI y2
I ONRAGAOITf | LIINERLI OK | f aNen (YASO 1ytaQ =S ER SN/ 2N\
kritikos meaning to judge, arose out of the way analysis and Socratic argument comprised
thinking at that time. (McGregor, 2007, p. 9)

You and | use critical thinking every day. For example, we use critical thinka@mgwe think

of the product we would like to buy. Why is this product the best choice? Oh, it is quality. No,
it is its popularity. Or it is the company that produces that, the country of origin or the price.
All these ideas mean critical thinking.

So whydo we pay so much attention to it? When you look around, there is so much
information running at us at high speed. We have to approach it, process it and apply it. The
amount of information rises as well as the speed. So the efficiency of the information
processing becomes critical.

CRITICAL THINKING IN ADULT EDUCATION

Do you remember the days you attended your primary or high schoolBaigou remember

the subjects you liked and the subjects you did not. Was your approach based on the approach
of teachers or acomplexity of issues of methods you followed when you learnedbglleve

you have used bt of gained knowledge and skills in real life...

We use methods of critical thinking in practice to make our life better, more comfortable and
understandalte. We would like to be active citizens, as well as innovative and creative and
inspire people around us. These methods can help us to deal wploldem and to
communicate our ideas with other people. It is just critical thinking that is transversalit i.

is present in the development of all other key competencies in adult education.
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We use it when we develop literacy competence; multilingual competence; mathematical
competence and competence in science, technology, engineering; digital competence;
learning to learn; citizenship; entrepreneurship or cultural awareness. (European Commission,
2018, p. 41)

CRITICAL THINKING IMPROVEMENT

Critical thinking skills and their development is very frequently defined as one of the goals of
the near future educabn. Some universities or high schools already provide courses or

subjects focused on critical thinking. Some attitudes claim that critical thinking must be

present in every outcome of education in all subjects. And, not surprisingly, there are people
to daim there is no need for it as our education is efficient enough to prepare learners for the
real world and real future.

And what is our opinion in the mixture of opinions? Reality shows it every day. One of the
typical words these days ischange. And Wwen we would like to cope with changes, we need

to develop skills to do so. The 'Reflection Paper on the Social Dimension of Europe' (European
Commission, 2017, p. 19) emphasises the importance of the right set of skills and
competencies to sustain livirgjandards in Europe. Skills such as creativity, critical thinking,
initiative taking and problem solving play an important role in coping with complexity and
change in today's society.

CRITICAL THINKING AND TRAINERS

Many official strategic documents stieghe importance of critical skills development,
especially when dealing with key competencies in lifelong learning (see Key Competences for
Life Long Learning, 2007, 2010). That means there are elements through which we may
develop all key strategic commnce. In the survey, 72% agreed that skills such as critical
thinking, decisiormaking and problem solving should be more prominent in the new
framework. In fact, throughout the various consultation activities, critical thinking was
strongly emphasised amerhaps the most important skill that should be prominent across the
new framework. (European Commission, 2018, p. 35)

The only way how to prepare learners for the real world and changes in society is to increase
their critical thinking skills. Howeverptv can we do so intentionally, effectively and without
side effects? The key players in this match are the trainers. They must think critically and to
know how to teach it their trainees. They must develop their skills and use efficient
methodology with tleir trainees.
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HOW TO IMPROVE THIS COMPETENCE?

Several aspects need to be considered to obtain our goal. When we speak of critical thinking
skills, the following skills should be thought about: Analysing information, Presbtdwing
ability, SeHregulabry thinking, Being curious and asking questions, Rational thinking and
I NBIF 0AQPS GKAY1TAY3Id 0xSEAG6120A6Z HAMPO

1 Analysing information means to approach an object or an issue in detail. To
characterise its qualities, specifications and applications.

1 Problemsolvingability is an ability to be focused on a set goal. It is a complex task
usually divided into several steps, such as identification, data gathering, evaluation,
identification, solution development and verification.

1 Selfregulatorythinking means being aware of our own emotions and ways of thinking
and to avoid them or to apply them.

1 Being curious and asking questions acting in a way like Socrates used to. To ask
questions, to find principles, details and answers.

1 Rational thinking concentrates mostly on reasoning processes, i.e., it avoids
imagination and intuition.

1 Creative thinkingcan be considered in opposition to some of the above mentioned
skills. However, when applied properly, it enhances not only the whole process but
alsoa personality.

One of the typical features of critical thinking is an effort to understand any kind of
information in its broader context. Critical thinking forces us to train our reasoning that we
automatically try to reach under the surface by any staémt, argument or article. We intend

to understand the messages and intentions of the authors. When we develop it, it will help us
to master and upgrade all other key and transversal competencies needed for our future lives.

RESOURCES:

McGregor, D. (2007Peveloping Thinking, Developing Learning. p. 349. Retrieved from
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European Commission (2018). Proposal for a COUNCIL RECOMMENDATION on Key
Competences for LifeLong Learning. Interinstitutional File: 2018/0008 (NLE), p. 105.
Available athttp://data.consilium.europa.eu/doc/document/S$4642018 ADD2/EN/pdf

European Commission (2017). Reflection Paper on the Social Dimension in Europe. p. 36.
Available athttps://ec.europa.eu/commission/sites/betaolitical/files/reflection-paper-
sociatdimensioreurope en.pdf
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6.2 COMMNVIEEADION

Communication in real life and in adult education. Communication and critical thinking
improvement. Communication and trainers.

"People have one mouth but two ears. Someone probably wanted us to listen twice as much
asto talk. That's because listening is twice as hard as talking. "

Author Unknown

THE OBJECTIVE COMMUNICATION IN REAL LIFE AND IN ADULT EDUCATION

The Latin word communicare means to share, to entrust. Yes, through comunication we share
our experiences and opinions, we entrust them to others, we present our decisions through it
and, of course, we accept them from others in various forms.

Have you eer wondered who taught you how to communicate effectively and meaningfully
and when? We don't mean to talk. What we mean by this is whether someone has ever
explained to you how you should specifically:

1 communicate effectively i.e. better understand eaclother, respect each other
despite different opinions and thus improve our interpersonal relationships;
1 communicate meaningfullyhow to express ideas in a concrete way and listen actively.

Can you remember? Many of us would come to the conclusion thabme taught us
communication skills consciously. In the school system, the deliberate development of this
competence is underestimated, and in the family we have rather been imitating the
communication patterns of the environment since childhood. Later|egen more or less by

trial and error how to apply them in specific situations in real private and professional life. We
have certainly paid for misunderstandings in social communication many times in different
ways.

If social communication is a processahich there is mutual communication between people,
exchange of views and attitudes, expressing one's own experience and the relationship to the
LI NOAOALI yiGa Ay O2YYdzyAOFGA2Y 61 SNBY&Az20t 3
of communicéion with individuals significantly affects the quality of our lives. Experience
shows that even in adulthood it is not too late to master certain elements and techniques of

meaningful and effective communicatign.
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COMMUNICATION AND CRITICAL THINKIRGOMEMENT

We decided to strengthen the area of communication in trainees as one of the key
competencies in the context of critical thinking. From our point of view of critical thinking
(2.1), it follows that the improvement of critical thinking is sigaifity helped by effective
mutual communication in the group. Critical thinking also requires active listening,
explanation, presentation of opinions and teamwork. In the courses, we will focus mainly on
those elements in interpersonal verbal communicatibat most affect the quality of trainees'
cooperation in groups which are training critical thinking. We are, of course, aware of the fact
that it is influenced by our emotional involvement or the speech volume. In this way, we model
reaklife situations.

The lecturer should present the elements of effective communication to the group:
a) at the beginning of the course,
b) emphasize them when working on specific activities,

c) revise them also in the reflection of the activity, if appropriate @exelop the
elements in the activities).

To put it simply, communication requires, on the one hand, a person who can formulate his
thoughts ¢ an assertive communicat@nd, on the other hand, a person who can listen to
them ¢ an active listener

SCHEME

_ -
assertive commiinicator active listener

Let's take a closer look at these characteristics:

A) Assertiveness is the ability to express one's feelings, opinions and needs in interaction with
other people. It includes the ability ttommunicate, disagree, ask, but also criticize without
manipulation, aggression or passivity, and is based on the principle of equivalence. We can
RSTAYS A& la aiKS FTNBS |yR 2Ly SELNBaairzy
appropriate communicatiorbetween people, understanding and tolerating the actions of

others, decisiormaking about oneself, the ability to reach a compromise”, which leads on the

one hand e.g. to seHissertion, ability to express directly what the person feels and cares

about, and on the other hand to a sense of belonging and satisfaction of the needs of all
involved.
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B) Active listening is welcoming, participatory listening in conversations, where e.g. the
participants maintain eye contact, pay full attention to each othercpare not only the
words but also the feelings behind them and ask questions (Seemann, 2018, p. 33).

The activities we have planned in the course will focus in connection with critical thinking on
improving how to manifest specific elements and techniqokeassertive communication and
active listening in communication and thus communicate effectively and meaningfully.

Do you understand now what assertive communication and active listening mean? If not, let's
try and read it agaim . If we remember what itneans to think critically, it is now clear to us
that improving critical thinking directly depends on assertive communication and active
listening. The research results of Allen et al. (2009) indicate that if trainees receive a
communication instruction onhow to communicate, their critical thinking develops
significantly.

COMMUNICATION AND TRAINERS

"He who knows others is clever,
He who knows himself is wise.
Therefore, the wise can be harsh and does not harm,
he can be sharp and does not hurt,
he may be direct and not restrictive,
he can glow and it doesn't dazzle. "

(Konfucius, Mencius, S0 O LIJ® MH N 0

The most important part of any communication is the lecturenself. Who he is and how he
perceives himself has a decisive influence on the way he communicates and reacts to others.

When communicating, we usually act and react on the basis of the current situation and also
on the basis of our past, previous lifepexience, attitudes, habits and stereotypes.

Imagine that you are the captain of the ship and the crew are trainees. We need to find out if
we can go on a cruise to the Pacific together (20 days at sea). As a captain, | need to know if
I'm ready for this.Let's try a little test before leaving the port. We will learn about our
personality- unknown or only less known places: the area of openness, the area of blindness,
the area of hiding and the area of the unknown, which are interdependent. Just like on a
adventurous journey, embark on the journey inside your personality. We can be inspired by
Johari's window.

The Johari Window model was created by Joseph Luft and Harrington Ingham in 1955 when
they were examining group dynamics. (The model was namedropiaing their first names
¢ Joe and Harry).
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What communication skills should the ship captain
the trainer have to be successful on a long voyage?

thoughts

In our case, in teaching? The trainer should have the
ability of selfreflection and empathic listeningna
lead the trainers to it. A question for the trainer:
when does the trainee acquire a greater sense of
selfworth, i.e. he feels that he can speak freely, his

in training and education are accepted

without judging? This is when the class atmosgh

is motivating and supportive. In the Johari window
model, the open space expands, the hidden area
shrinks, communication is better, the dialogue is

open, and the blind area shrinks because feedback is

obtained.

Carl Rogers emphasized the importance Igtening to another person truly and
empathetically. He said that the listener, in our case the trainee, hears the personal meaning
that the trainer's speech has, he can even hear the meaning of the unspoken, hidden between
the lines. This way of commuaitton evokes positive feelings in the person who is talking and
Ad o0SAy3 tAAGSYSR G2
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When leading activities, the trainer should be aware and also remind the participants that our
communication is also affected by our mental staggmpathy, antipathy, blacand-white

vision, incorrect first impression, our expectations, etc. (Fontana, 2014) and we should learn
to work consciously with these influences.

Finally, we offer the idea of the poet Walt Whitman: "If we want to have greaty we must
also have great listeners" (DeVito, 2001, 81). The question is: Do you think the same can apply

to communication?

RESOURCES:

| SNBY & ALadtNali AD/d63S | 2 @R E QR @ 8 Wozy & I I6yWRIOK .1 aNHZ6NOG

MPC.

Seemann, P. (2018Y.2 Y dzy A | | 6 Y¢SA fOASYCEKIYIA (adeydh GSNI A GlY 95L{ &

Allen, M., Berkowitz, S., Hunt, & Louden, A. (2009). A matmalysis of the impact of
forensics and communication education on critical thinkibgmmunication @ucation, 481),
https://doi.org/10.1080/03634529909379149
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THIEOBEIFO/EVE PROBENEHAMSOLVING

Problem solving in real life and in adult education. Problem solving and critical thinking
improvement. How to improve this competence? How to apply it in the class?

PROBLEM SOLVING IN REAL LIFE AND IN ADULT EDUCATION

Have you ever experienced a day vatt any problems? All problems have something in
common-the need to be solved. That's easier said than done.

Problem solving can be defined as an ability to analyse and find the best solution to the
problem. We apply our problem solving skills every,da various types of situations,

including an educational environment. Solving problems can teachlatsadout the world

I NPdzy R dzaxX K2¢g UGKAy3Ia FyR 20KSNJ LIS2LX S TFdzy Ol
2yt e 2LIRNIdzyAGASaE Ay 62N)] Oft20KSaao

In terms of education, problersolving is a human cognitive competence and can be ranked
among components of human intelligence. Let's have a closer look at the central terms
problem and problensolving.

Problemcan be defined as a complex or conflict plem that needs to be assessed critically

- PRO and CONTRA.sbive the problemmeans to find a satisfactory answer, explanation or

a solution (Atkinson&Shiffrin, 1968). By a synthesis of the definitions above we can state that
solving problems is seartly and finding solutions to situations requiring attention and
management.

There are two types of problentsroutine and nonroutine ones. Routine problems are the
easiest to solve we can simply repeat the method that proved efficient in the past. Non
routine problems are the ones that cannot be solved easily,simgple, predctable way, but
their solution requires dot of creative thinking and there is frequently more than one answer.
For example, designing a creative advertising campaign for a specific product isautina
problem and preparing a budget or work schedate probably routine problems.
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PROBLEM SOLVING AND CRITICAL THINKING IMPROVEMENT

There is an ongoing trend in education to involve problem solvingkay aompetence to be
developed with any kind of learner. Problem solving in modern education requaettife,
motivating examples and situationsmeaningful context. Learning by discovery is one of
typical examples. Several authors (e.g. Michalewicz, Falkner, & Sooriamurthi, 2010) confirmed
that problem solving is key component in developing crititthinking, as students have to
define and analyse the problems, make judgements, and evaluate and develop strategies for
solving the problem.

HOW TO IMPROVE THIS COMPETENCE?

In problemsolving, learners should develop algorithmic thinking. This skills is highly usable,

e.g. in developing digital literacy and other competences. Ther&-step procedure named

DITOR, which is a type of a general probkatving algorithm, thatan be applied to any
LINPO6fSY az2fdziAzy FyR fSIFENYSNBR akKz2dzZ R o6S gl N
p. 146):

1. Define the problem. You can divide it into subproblems. Specify the solution goals.

2. Let us imagine that we want to lose weigtthe problem can be defined as excessive
weight. The goal in this case would be to lose 7 kg.

3. Getinformation, e.g. from experts, literature, your peers, etc. Concerning the problem
above, there are several possible methods, the best solution would benbioe
them. We can consult nutrition and fithess experts, search for the most efficient
weight loss methods on the Internet and in the literature or ask our friends.

4. Produce as many various, preferably original, solutions, ideas, hypotheses as possible.

5. Inthis case, we can prepare several solutions, combining the necessity of lower calorie
intake and higher physical activity.

6. Evaluate the solutions in terms of their feasibility, novelty and benefits. Here, we have
to decide which of the solutions is feilale in terms of our lifestyle and is likely to
produce desired resultsbetter figure! :D

7. Implement the selected solution. Once we have decided, we must stick to the weight
loss plan.

In terms of methodology, there are many established probkotving methods, e.g.
ONIAYAald2NY¥AYy3IT [[dzZAO1aG2NXY¥AY3IX I h.h YSGIK2RI I
YR OdzNA2aAiASaéd YSGK2R X tKAffALA ccxX aO02ya
matrix and others. Their application would depend on thedfielur intention and other factors

(Turek, 2006, p. 15154).
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HOW TO APPLY IT IN THE CLASS?

Our methodology offers a lot of suitable activities and tips. To understand this issue better,
let us try to solve a sample problem. During the solution, focugaur creative and critical
thinking. They are especially useful when solving new or unusual problems. We can get stuck
in a pattern of thinking that has been successful in the past. Sometimes this is successful,
however, when you are facing a new problear when your solutions have failed, you may

find it difficult to generate new ideas.

The instruction is: Connect 9 dots with 1 line.

Can this problem be solved? Yes, sure. Is there one or multiple solutions? There is one
solution. What is the key tthis solution? It lies in thinking out of the box, beyond the limits

of standard solutions. Was critical thinking applied here? Sure, if not, a routine approach to
this problem would prevent us from solving it.

There are many specifiechniqgues and methods on how to train problesolving in an
enjoyable and efficient way. A. Bates (2019) lists 5 highly usable preddking activities for
the classroom:

1. Brainstorm bonanza. This method can connect the trainees' trivia knowledge afyhist
or literature with problemsolving skills. They can study the developmentluiftorical
or fictional event and speculate the ways this event might have happened in
adifferent, usually more favourable way.

2. Problem solving as@roup. Trainees can dett their anonymous problems, put them
in acontainer and, as group, try to find the best solutions to them.

3. Clue me in. This isgame that involves items clues, associating specific professions,
events, animals, etc. After they are placed inoataner or abag, the trainees pick
them and guess the event, profession, etc.

4. Survivor scenarios. This activity involvescanario of ggroup of trainees stranded on
aremote island. They will have to survive there for 3 days. Their task would be to
inventvarious strategies of survival.

5. Moral dilemma. Collect possible moral dilemmas. The trainees will have to pick one

and decide about the way of solvinl "t.
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WHY PROBLEM SOLVING £MPETENCE

The trainee will develop and improve kpsoblemsolving competence based on algorithmic
thinking and creativity. We need to train this competence because problems are central to
our lives, we encounter them almost daily. Some of them are more serious or more complex
than the others, but there & solutions to all of them!

RESOURCES:

Bates. A. (2019). 5 ProbleBolving Activities for the Classroom. Available online:
https://resilienteducator.com/classroonnesources/5problem-solvingactivitiesfor-the-
classroom/

Lynch, M. (2016). Strategies and Methods to Teach ProBlelving and Critical Thinking
Skills. In: Edvocate, 16. 06. 2019. Availablattais://www.theedadvocate.org/strateqgies
and-methodsto-teachstudentsproblem-solvingand-criticakthinking-skills/

Michalewicz, Z, Falkner, N. G. J, Soourthi, R. (2010). In: Brown, R. (2011). Teaching
Strategiex; A Critique. Available altttps://renaebrown.weebly.com/problensolving.html

Shiffrin, R. M., & Atkinson, R.(C969). Storage and retrieval processes in {@rgn memory.
Psychological Review, 76.
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6.4 DISTAACOWNRETRNCE

Digital competence in real life. Digital competence in adult education. Digital competence
and critical thinking improvement. Digital competence and trainers. How to improve this
competence?

DIGITAL COMPETENCE IN REAL LIFE

SAIAGIE (GSOKy2ft23ASax RAIAGEE $2NJax GKS RA3
G2 0SS RAIAGlItad .dzi ¢KIFIG R2S& RAIAGEE | OGdz
a finger oratoe. And as we know, we have used fingers for counting. We frequently use ten

digits 0, 1, 2, 3, 4, 5, 6, 7, 8, 9 to count things.

| 26 SOSNE O2YLJzi SNB dzaS GKS O6AYlINEB O2RS>Z A®S
computers take inputs, store and press information, as well as produce outputs for their

usersq that is you and me .

Digital also means showing information in the form of an electronic image, asligital
display or it is also about a usage or relating to digital signals and contpaterology, as in
adigital camera. And what are other examples of digital technologiasfdure you can name
these examples too: social media, online games, multimedia and mobile phones. They are all
electronic tools, systems, devices and resources @jeaierate, store or process data.

As you see, digital systems are just everywhere and to know how to use properly for you, your
family and asociety is and definitely will be very important. The rapid advancement of
Information and Communication Technolog(ICT) during the last decades has radically

I FFSOGSR OAGAT SyaqQ AYRA QDA Rz f -centrgdRsociety 2 OA | f
to a new, dynamic society described as information society, knowledge society or global
universal society. (Jimoyiannis, 2010, p. 41)

Digital competence involves the confident and critical use of Information Society Technology
(IST) for work, leisure and communication. It is underpinned by basic skills in ICT: the use of
computers to retrieveassess, store, produce, present and exchange information, and to
communicate and participate in collaborative networks via the Internet. (Recommendation of
the European Parliament, 2006, p. 15)

From this definition it is obvious that we need to understatite nature, role and
opportunities of IST for our eveday life, social communication or work. That sometimes
means we should know principles of information transfer and storage as well as potential risks
and their management. They can be used for peagnowth (e.g., online courses), creativity
(e.g., art works) and innovations (e.g., car or building design). That goes usuaHwy-neamd
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with ethical principles and reliability of information. (Recommendation of the European
Parliament, 2006, p. 16)

DIGITAL COMPETENCE IN ADULT EDUCATION

Which technologies did you use to learn when you wechild? A lot of us used an abacus to
learn how to count. Some of us watched videos or listen to music or we worked with real props
to understand principles and gthe needed skills. On the other hand, children these days are
taught (not always at school) by computers, smartphones with various applications,
interactive boards, notebooks, gaming consoles or tablets. They are at home in virtual reality
and use augmeted reality without any troubles.

Not only to understand them but also to be active, to take advantages from digital
technologies and to live more comfortable life we need to develop certain skills. These skills
are connected with searching, collecting@cessing information and to use them critically
and systematically. Based on that, we are able to produce, present and understand
information found in internetbased services.

DIGITAL COMPETENCE AND CRITICAL THINKING IMPROVEMENT

As we read in previous lines, it is not enough to learn about something, but we should know
how to use it and how to use it correctly.

When speaking of digital world, we mostly speak of information, its forms, storage, transfer,
understanding and usagd.i$ not enough to know how to find the information. We need to
GSOFtdz-iSa A0 AdGa a2dzNOS> | dziK2NJ I yR YSaal 3
need and would like to share with others.

CKFG Aa ¢gKé ¢S ySSR (2 IThatdheRns Wekry tb §ihd ies budctli A 2 v
value. Whether it is true. Suitable. Good. And that is sometimes very difficult as we live in the
ocean of information. And these oceans will just be deeper...

DIGITAL COMPETENCE AND TRAINERS

Being digitally competent a task for the 21st century citizen and that also means there is a
need for digitally competent trainers who can train and develop digital competence in their
trainees.

And what is one of efficient ways how to develop digital competence acquisition? Yes
digitalisation of education. Digitalisation of learning is the process by which education and
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training, and generally skills, acquisition, development and recognition, are being transformed
by the use of digital technologies. (European Commission, 2038,

We do not have to look for a practical example for a very long time. You certainly noticed in
GOGKS / 2NRPYlF LISNA2Ré¢ (GKIFIGd SRdzOF 2NAR FTNRY |vye
ways to educate their trainees. And they were lucky and happy whentrainees were

digitally competent to deal with the situation in education.

HOW TO IMPROVE THIS COMPETENCE?

According to The Digital Competence Framework 2.0 we speak of key components of digital
competence in 5 areas:

Information and data literacy Communication and collaborationDigital contentcreation,
Safety, Problem solving.

When we would like to develop digital competence, we need to develop these key
components.

What shall we imagine under these terms?

Information and data literacy means sehing and filtering needed information, to evaluate
it and to manage it and store it.

Communication and collaboration is an interaction and communication via digital
technologies, a skill to share information, to participate in society and to cooperage. W
should also create and develop our digital identity and follow copyright and ethical principles.

Digital content creation means we can create and edit our own digital products to make
information better and innovative. We should know how to provide corii@structions for
the system

Safety is about protection of systems, personal data and privacy. That is also connected with
protection of physical and mental health as well as environment and society.

Problem solving is about a skill to solve technicalies, to prevent problems and to keep
being digitally educated. Digital technologies evolve as well as our competence should.

To sum it up, application of critical thinking in terms of digital competence simply means to
know how to move safely in the digltworld, how to search for reliable, valid, andapdate
information online and how to use and apply this information appropriately and creatively.
We hope that our manual and activities can help enhance and improve this competence with
adult learnersAge is not a barrier when it comes to developing digital competence!
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European Commission (2006, December 18). Key Competences for lifelong learning
European Reference Framework. Luxembourg: Office for Official Publications of the
European Communities. p. 18. Availaltigps://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:L.:2006:394:0010:0018:en:PDF

RESOURCES:

European Commission (2018, January 17). Communication from the Commission to the
European

Parliament, the Council, theuropean Economic and Social Committee and the Committee
of the regions on the digital education action plan. p.12. Availdtblps://eur-
lex.europa.eulegatcontent/EN/TXT/PDF/?uri=CELEX:52018DC0022&from=EN

Jimoyiannis A. & Gravani M. (2010). Digital literacy in a lifelong learning programme for
I Rdzt G &y 9RdzOF G2NBQ SELISNASYyOSa 'y R LISNDS LI
Journal of Digital teracy and Digital Competence, 1(1);6D

https://ec.europa.eu/jrc/en/digcomp/digitalcompetenceframework
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6.5 LEEARNG GOTIRARNARN

Learning to learn in realfé and in adult education. Learning to learn and critical thinking

improvement. Learning to learn and trainers.

LEARNING TO LEARN IN REAL LIFE AND IN ADULT EDUCATION

Comenius mentions that, unlike the blackboard, which has an edbe limit, our human

mind has no edge. You can write or paint on every board, and if this does not happen, it's the
writer's fault. Comenius tells us that everyone is educable and can learn at different times in
their lives (Comenius, p. 11).

Why is it necessary to learn? Andwe know how to learn? In personal life, we learn naturally,
spontaneously, we do not think about it. One of the UNESCO documents can be the answer
to our questions.

Learning is such an important process in human life that the InternatiGoaimission for
UNESCO considers it one of the pillars of education in the document Education for the 21st
Century (2018, p. 34). In addition to learning to act, learning to live together, learning to be, it
is also:

Learning to explore which at the sammé means learning to learn and thus developing the

key competences for lifelong learning. This also means learning to master the tools for
researching, exploring, understanding new knowledge, and developing oneself, because real
knowledge is constructedytthe learner himself. Thinking skills enable a person to turn their
SELISNASYOS Ayid2 tSIENYyAy3Iod 28 ySSR (2 ¥F2O0dza
learning how to learn. They are the foundation of personal development as well as making an
important contribution to social and economic development by helping to develop students
who have the capacity to think and act creatively, to meet challenges positively and
effectively, and show initiative and enterprise in how they think and learn (Fishe®, p0Q).

Let's take a look at what it means to learn:

Learning is a process during and as a result of which a person changes his set of knowledge,
forms of behavior, ways of activity, attitudes, personal qualities andiselfe, towards
development andhigher efficiency. These changes occur based on individual or social
experience. Learning also depends on who teaches and with whom they -l¢laensocial
SYGANRYYSYylU oYdZ A6 mMdppHS LIP o Hobedmust wanttoRRA (0 A 2
leam. The result of the development of the ability to learn is the-ssffulation of learning

when a person becomes an actor in his own learning processtegelfation of learning is
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based on the ability to manage one's own motivation, attention, emationl Yy R F I A f dzNB &
1998, p. 173).

The activities in our courses are designed in a way the trainee can use not only basic
knowledge about learning, the phenomenon of memory but also to acquire various learning
skills. The perception of the sense of leiag facilitates the entire learning process. We also
NBaLlSOil GKS OKFNIYOGSNRAGAOA 2F YSFyAy3IFdzZ IR
pp. 2124 - adapted according to D. P. Ausubel):
- learning activity we encourage the activity arefforts of trainees,
- constructive learning the trainees works with the curriculum in a unique way
depending on their previous knowledge, experience, intereiigy construct it,
- cumulation of learning we learn about the existing knowledge and sloligrainees
YR 2dzald FRR FdzZNHIKSNJ afF@SNRARE X
- autoregulatory learning here, the focus is essentialt is important for trainees to
know the goals of learning and turn them into their personal goals.
Which circumstances make our learning efficient? Whies law of motivation, transfer,
FSSRoIFO]l FYR NBLISGAGAZ2Y A& NBaLSOGSR Ay GKS
explain:
Each of us learns best when we are motivated to learn. When we are motivated internally, we
are on the right path to realllearn something. Based on what we have learned, it is easier for
us to learn other things, and if, in addition, we receive sufficient and timely information about
what is good for us and what is not, we learn to control ourselves. We have opened the way
and we are willing to use everything we have learned to use more often and to learn again
and again.

LEARNING TO LEARN AND CRITICAL THINKING IMPROVEMENT

We have been learning to think creatively and critically since childhood. Let's remember: did
yousolve the puzzles? Did you play hide and seek? Did you build a tower of cubes? Even then,
we were solving imaginary tasks, which we would call tasks or problems as adults today. Even
then, we were learning to think spontaneously, creatively and criticaltiie same time.

Critical thinking skills are different in different topics and disciplines: in mathematics, science,
history, i. e. in other words, the teaching of critical thinking is best done in a specific context.
We can explain this with an example.
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Do you know the story according to which Archimedes
discovered the essence of the natural law when bathing? He
wondered how to expose the scam of a jeweler who had
replaced the gold in the royal crown with another, less noble
metal. The idea of comparirthe volumes of metal objects
i of known weight came to him while observing the level of
water in the tub which he immersed himself in. The
discovery allegedly put him in such a trance that he ran
around the city naked with shouts of "Eureka!" (I found!).
(Wikipedia)

If he wanted to analyze, solve and critically assess the jeweler's guilt in the story, then he had
to have the competence to learn: study documents, materials from history, evaluate the story,

situation, think in a historical context, analyze adrdw a conclusion, even with a smjle.

Critical thinking is also creative, as the story shows. In the learning process, it is connected
with the search for original solutions, innovative thinking and decisiaking. Does the story

of Archimedes includeesides the ability to think critically and learning to learn other skills
and abilities? Which ones would we find? (Problem solving, creative and innovative thinking).

LEARNING TO LEARN AND TRAINERS

Let's imagine that we have trainees (older learnerghuheir own professional and personal
status. People who have the competence of learning to learn which they have acquired from
an early age to the present period of life. Their learning was based on learning from life
experience, pros and cons, professdb achievements and failures. They learned
spontaneously, naturally and in an organized way.

For each trainee, the competence to learn is a balance of effort, time and commitment.
However, it can also be a challenge to find a place in life, to findgdulftll ambitions and to
cross one's limits.

We draw suggestions for our reflection from the EPALE platform:

"Learning to learn" is the ability to continue to learn, to organize one's own learning, through
effective time and information management, eithadividually or in groups.”

It is a personal, social and educational abiitye ability to think about oneself, manage time
and information effectively, work with others constructively, stay resilient and manage one's
own learning and career. It inades the ability to cope with uncertainty and complexity, to
learn to learn, to promote physical and emotional wea#ing, empathy and to manage
conflicts.
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A positive attitude includes motivation and confidence to continue learning and to achieve
learningsuccess throughout life. An attitude based on probisoiving supports the learning
process and the individual's ability to deal with obstacles and change. The desire to apply
previous education and life experience and the curiosity associated with opptets for
education and its application in various contexts are essential elements of a positive attitude
(EPALE platform).

RESOURCES:

European Commission. (2018). Proposal for a COUNCIL RECOMMENDATION on Key
Competences for LifeLong LearniAgailable at:
http://data.consilium.europa.eu/doc/document/S$54642018ADDB2/EN/pdf.

Fisher, R. (2000). Thinking Skills: adding challenge to the curriculum. Aagyuiekechers of
able children. London: Scottish Network for Able Pupils.
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2.1LEADIN

Descriptionof the ACTIVITY:

This activity is an introductory one. It is supposed to identify the beliefs and opinions of
trainees in terms of critical thinking. The applied methadind mapping, will involve all the
participants and enhance discussion and collabora

Title: WHAT IS CRITICAL THINKING?

Objectives:

A trainee identifies typical features of critical thinking.

A trainee expresses his/her understanding of critical thinking.

A trainee creates his/her definition of critical thinking.

Methods: frontal explanation, brainstorming, mind map creation

Improved key competenciegritical thinking

Key improved critical thinking skillsexpressing opinions, discussion skills, active listening

Duration: 10 minutes

Material: a whiteboard and mikers

Procedure:

Leadin: Each journey, also the journey of learning, needs a map. In this case, we will together
prepare a mind map of our central teracritical thinking. Have you ever heard about mind
maps or possibly created one?

Ask and motivateWhat are your associations with critical thinking?

Give the instruction:

(o]

o

As a group, we are going to create a mind map.

Think of any associations you have with the term of critical thinking. The teacher will
complete the mind map on the whiteboard.

Basedon the brainstorming; the mind map we have created today, write down your
definition of critical thinking and read it.

Make the reflectionAre you satisfied with all your ideas? Would you improve the mind map
in any way?

ConclusionThe mind map wéave just created is a starting point of our fascinating journey
into the topic of critical thinking. It will certainly help us discover new ideas, share opinions
and acquire practical skills!
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Further information (facilitation, tips, success factors/weaknesses, restrictions, transferability
possibilities, necessary resources):

You can learn more about the creation of mimaps at
https://www.umeniekreativity.sk/pojmovamap

In English:https://blog.igmatrix.com/howto-mind-map

Description of the ACTIVITY:

This activity is supposed to demonstrate what exactly we know about critical thinking and its
usage in everyday life. It can provide the trainee with time and space for reflectibisier
skills and abilities to think critically.
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2.2 KNOW

Title: CRITICAL THINKIN®/HAT DOES IT MEAN IN REAL LIFE?

Objectives:

The trainee identifiesubstantial features of critical thinking.

The trainee identifies how critical thinking skills are applied in his/her life.
The trainee reflects on his/her skills and abilities.

The trainee shares his/her ideas with a fellow trainee.

Methods: frontal exphnation, group discussion, pair work

Improved key competenciegritical thinking

Improved critical thinking skills:expressing opinionsecognizing patterns, setéflection
Duration: 15 minutes

Material: a whiteboard and markers

Procedure:

Leadin: Critical thinking may sound abstract, but it is a highly practical skill, which can improve
our life considerably. Now we will focus on critical thinking in everyday life.

Ask and motivateHow is critical thinking demonstrated in our readeryday life?
Give the instruction

6 In pairs, we are going to think about typical critical thinking skills (Task 1). Study the
chart with the list of skills, activities and characteristics of critical thinking in your
worksheet.

6 Work in pairs. Decide wti of the skills and characteristics are typical of you.
Underline them.

6 Give examples of how they are manifested in everyday life. Share your ideas with your
partner in pairs.
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To have my personal budget under control

To know a lot and to have extensive knowledge
To be tolerant

An ability to give proper reasons
To be modest and to admit own mistakes
To be eloquent and witty
An ability to evaluate obtained information

To distinguish between facts and opinions
An ability to listen attentively
To know how to dress appropriately for a situation or an event.

Make the reflection Which new facts did you learn about critical thinkim everyday
situations?

Study the underlined skills and abilities again. Which new critical thinking skills and abilities
would you add to the table (Task 2) now?

ConclusionWe had the opportunity to see that there are many ways of how critical thinking
can be manifested in our everyday life. The following classes will undoubtedly confirm that
critical thinking is one of the most important practical skills. We have to make ten times more
decisions than our parents did. That means constant stress anglingave have no time for
anything. CT can help you and your trainees with the decisiaking overload.
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2.3 UNDERSTAND

Description of the ACTIVITY:

The activity strengthens the acquired knowledge andsskillthe field of critical thinking
through inspiring stories and creative tasks for the application in our life.

Title: IS CRITICAL THINKING A CREATIVE PROCESS?

Objectives:
The trainee describes their soft skills and explains their meaning for e=al lif

The trainee illustrates with own example the use of elements of innovation and creativity in
critical thinking compared to the successful personalities who inspire the group.

Methods:

cooperative learning, a discussion

Improved key competencies:

critical thinking

Key improved critical thinking skills:

deduction, communication, argumentation, comparison of opinions
Duration:

30 minutes

Material:

worksheets, handouts, pens, list of the selected critical thinking skills, pictupessadnalities
from the creative world (science, technology, art, Nobel Prize Laureates)

Procedure:

Leadin: Critical thinking is a creative and dynamic process that covers several abilities and
skills. It builds a culture of expression and discussiomitating a relevant idea and question,
being able to argue and respond to them.

Ask and motivateDo you know what the famous personalities at the photos have in common?
Why were they famous/awarded/succesful/innovative? What some of them had to sa@rific

Give the instruction

6 Work in quartet and choose one of the personality according to your preferences for
the group.
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6 From the list of selected critical thinking skills, individually select 4 of the thlal&s
to which she/he became famous/awardesdiccessful/innovative.

Asking thoughtful questions Explanation Recognizing advantages
Data analysis Teamwork Improving ideas
Judgment Inductive and deductive Set goals

reasoning
Attention to details Emotional inteligence Taking initiative
Evaluation Strategic planning Flexibility
Clarification Curiosity Problem solving
Active listening Identifying Patterns Self- reflection

In pairs, agree on 4 common skills from your lists.
The pairs come together, formpaevious quartet and make a sequence of significance
from the together selected 4 skills.

(@]

O«

6 Each quartet presents its proposal, discusses and seeks parallels in their own
professional and personal lives. Observations, opinions are written on a flipchart and
posted on the wall.

6 From the list of selected critical thinking skills choose your strengths and weaknesses

that you want to strengthen. Write them down in the tableagk 1).

Which personality (from the world or colleagues) inspired you to determine a plan for a
change in your life after this discussion? What exactly inspired you (Task 2)?
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TASK 2Balance strengths/weaknesses:

my strengths weaknesseswant to strengthen

Make the reflection:What did you learn from individual and group work? Were your
arguments during the task convincing? Which of your previous professional and life
experience and skills did you use?

ConclusionKnowingyour pros and cons is important for success in life. Creative personalities

with a high degree of critical thinking can be an inspiration for our career growth plan (in
balance with our personal lifeTCreativity is also a part of CT. Besides that, we nedthow

how to express our ideas, how to listen to other people and, consequently, to change our
2LIAYA2Yyad [AaGSyAy3a (2 Aa az2yYSiAaySa Y2NB RAT

Further information (facilitation, tips, success factors/weaknesses, restrictions,
transferability possibilities, necessary resources...):

Stimulate work in pairs.
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2.4 APPLY

Description of the ACTIVITY:

The activity intends to apply critical thinking meaningfully when planning changes in the life
of the trainee. (Further information you cdimd...hyperlink).

Title: THINK CRITICALLY ABOUT YOUR DAY

Objectives:
The trainee compares the order of the actions in her/his work or personal life.

The trainee applies knowledge about critical thinking when proposes changes in the order.
Thetrainee illustrates how these findings can be used in her/his real work or personal life.

Methods:

analysis, discussion in pairs

Improved key competencies:

critical thinking, problensolving, communication,
Improved critical thinking skills:

applicatian, comparing, attention to details, decision making, making proposals
Duration:

30 minutes

Material:

aworksheet with charts, pens, stickers, a flipchart
Procedure:

Leadin: We all feel that some moments in our lives were wasted. These moments are
unfortunately inevitable However, we can minimize the amount of time we waste by thinking
critically about how to improve it.

Ask and motivateHave you ever hadmoment in your personal or work life you wasted? Can
you describe one of such moments? How gou feel?

Give the instruction

6 Write down, step by step, into Chart 1: What did you do yesterday in your personal
life/work?
Divide these actions according to Chart 2 (each trainee writes examples on the board):
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Urgent Not Urgent

I »Crises Il » Prevention
‘E » Pressing problems » Production capability activities
g > Firefighting > Relationship building
g- » Major scrap and rework » Recognizing new opportunities
» Deadline-driven projects » Planning
E » Re-creation
I > Interruptions IV > Trivia
t > Some calls > Busywork
5 > Some malil > Some mail
3 » Some reports » Some phone calls
Q » Some meetings » Time-wasters
§ > Proximate pressing matters > Pleasant activities
? > Popular activities
= » Some scrap & rework

6 Work in pairs: compare therder of the actions in the first and the second chart
(trainee explains Chart 2).

6 Make proposals mutually: How would the order the actions to be changed to live in
the best way? Write your proposals into Chart 3a.

6 Think over: Which changes would you Bpmto your everyday work or personal life
now? Write your proposals into Chart 3b. Inform others.

Make the reflectionWhat new facts have you learned? How do you feel when you see your
chart with urgent/not urgent/important and not important actions?

Gonclusion:To make changes in our life, we need to think critically and start with small

OKlFIy3aSao {2YS2yS StaSQa ARSFra OlFly |ftaz2 o6S KS

Explanation of Chart 2:
If people focus on quadrant 1, they will never be ready with anything.
If peaple concentrate on quadrant 3 and 4, they have a basically irresponsible life.

The basis of effective personal management is quadrant 2.

Further information (facilitation, tips, success factors/weaknesses, restrictions,
transferability possibilities, necessary resources...):

Stimulate work in pairs.
For further information look at:

https://www.youtube.com/watch?v=xaTmv67WpRM

Resources: adapted by Covey, S. R.: 7 habits of/raffective people
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2.5 ANALYSE

Description of the ACTIVITY:

The activity intends to apply critical thinking meaningfully when analysing people, objects or
situations around us.

¢CAGESY21 1 ¢ L{ ¢19 !''¢lhwQ{ a9{{! D9K
Objectives:

The trainee explains the approach of the author and his intentions. The traileeéfies and
analyzes the typical features ofcartoon/photo/picture in practice and compares his or her
answers with other members of the group.

Methods:

asystem of questions, evaluation, verification
Developed key competencies:

communication, problm-solving, critical thinking
Developed critical thinking skills:

aformulation of asolution, a finding of connections, description of pluses and minuses,
judgment

Duration:

20 minutes
Material:
cartoon/picture
Procedure:

Leadin: We do not pay ot of attention to visual impulses we come across every day. But
now, let us try to think thoroughly about the picture we have in front of us. (Each trainee will
have own picture/or use the screen for all. The picture is selected intentionilprovokes

and brings some emotions to viewers.)

What can you see in the cartoon/picture/photograph?
Which activity or event is there?

(The trainer makes discussion with trainees aboutpmoblem without any conclusions, just
to stir their experience, memory and inmest.)
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Ask and motivate2 KI i R2 @2dz AYlI 3IAYS daASRB®NE KnewSthats 2 NR ¢
people are poor? What are the reasons for suditaation?

Give the instruction:

~

0 The trainer makes sureteainee pays attention to figures: their description, age, their
look, dress and that they think individually about them.

0 At the same time, the environment is also important: buildings, streets, activities,
feelings and their desiption ¢ look at and think about them.

0 Look at the picture on your own and put down the answers. Focus on the atmosphere,
describe individual parts, their function and then the whole work.Then we make a
discussion. (Task 1)

0 (Task 2) is about practicinghé developing skills connected with the analysis and
communication (how to express my opinions?)

0 Work in pairs: compare, ask each other questions, and express your feelings, attitudes,
moods and experience.

Make the reflectionWhat is therole of afather, amother and children in families? Is there
anotheridea or emotion connected with the situation in the picture? How should we solve
aproblem of poverty in our country (share experienceersonal, media, what you have
heard, read about) and their pr@nd cons?

ConclusionSum up feelings, opinions, experience and knowledge of the traineeslasa
discussion. If there isrmessage in the work, what we can learn from it (TaskF8)&us on
avariety of answers and put some of them on a whiteboard.s Tdgtivity is about an
acceptance of a diversity of opinions. Everybody is different and thinks differently. We need
to accept that.

Further information (facilitation, tips, success factors/weaknesses, restrictions,
transferability possibilities, necessgrresources...):

The trainer focuses on a trainee to mention more possibilities and he supports the perception
of the situation in the picture by asking questions about experience, media examples, and
situations in foreign countries.
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2.6 EVALUATE AND CREATE

Description of the ACTIVITY:

The activity aims to improve and strengthen critical thinking using following creative tasks and
learning through experience to use critical thinking @mgonal angrofessional life and to use
it creatively.

Title: SECRET OF ADVERTISEMENT

Objectives:

A trainee composes elements and parts into a new unit.

A trainee analyses real values, expresses opinions, defends it and provides reasons.

A trainee compees, evaluates and give statements, evaluates the impact of advertising on
shopping habits.

A trainee makes conclusions, states the pros and cons and creates own designs of
advertisements and slogans.

Methods:
a set of open questions, analysis, probldaescription and a solution explanation
Improved key competencies:
communication, problensolving, critical thinking
Improved critical thinking skills:
induction, deduction, formulation of solutions
Duration:
10+10+20+25 minutes
Material:
pictures/photographs, video, a listening activity
Procedure:

TASK A10 minutes)

Leadin:l 2 ¢ 2F0GSYy R2 @2dz FIOS FFTROSNIA&AAY A RdzNRY 3
alot? Let us look at advertising and what it is connected with, in detail.

Ask and motivate:

Which advertising has caught your attention lately? Why?
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Give the instructionThe trainer provides three welkinown slogans and asks questions:

0 Which brand and product do you imagine with statements? (You may find own slogans
or statements.)

Slogans:

1. 1+ 8S + oNBF{X 1F@S | YAG YFGde bSaidts
2. a4, 2dz FNB y20 @&2dz 6KSy &2dz I NB Kdzy INE o¢

3. GW! {¢ 5h L¢dé DbAT1S

2 KAOK 2F (KS at23rya Aa GKS Y2aid Ayy20>F (A

O«

The trainermakes sure that each trainee writes down the answer. He/she uses the
whiteboard to note down ideas and to sum up the first activity. He/she can select a
trainee to do it.

O«

0 There exists stermed spontaneous awareness or brand awareness, i.e., vidnarid
R2 @2dz GKAYy]l 2F 6KSy ¢S ale& aoSSNEIX dal o
match a brand with a product. Have a try with your trainees.

Make the reflectionWhich advertising/commercial do you like best? Why? Is it thanks to its

idea, creatiity or a brand that it contains? On the contrary, which advertising/commercial do

you dislike or which disturbs you? Why?

ConclusionThe most favourite advertisements are those which can evoke emotions in people:
they please you, make you angry, make Yaugh or cry. They make a footprint in people:
music, taste, hope... This is used by marketers to sell their products. We should be aware of
them.

Note: you may use the sourdettps://www.youtube.com/watch?v=JKIAOZZritk

Q TASK K10 minutes)

Ask and motivateDo you watch commercials? Does advertising affect you? What forms of
advertising do you know? Which words or colours are used in advertising? Why? Trainees are
supported by questions so that they find own definitions of advertising, its basic qualities and
purposegTask 1).

Give the instruction:
Name theaim, forms, colours and words used in advertising.

6 Name some means used in advertising, e.g., famous person, models, designed
products, etc.

6 Have you ever bought anything you actually did not need? How do you buy things?
Make a list of criteria to follow wheand how you decide what to buy (Task 2).
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Make the reflection:

Explain your criteria in front of other trainees. Use a whiteboard to mrkemmary of the
criteria in the group.

ConclusionGradually we find out that advertising is not our servant, but it serves somebody

else.

)

TASK (@25 minutes)

Give the instruction:

0

O«

O«

O«

Trainees will solve the task on their own and then theydigtuss in a group.

Match the pictures with the tricks and based on own experience state other tricks and
products (Task 1). Which of them have you already followed?

Note down tricks and their principles (Task 2).

Tell us about your experience and explain which trick worked in your case and why.
The task is about fixing knowledge. They are the same tricks, now verbalized and with
an example.

Make the reflectionTellus about another from your experience and prevention. Which of the
abovestated tricks are efficient? Why? How would you protect yourself against it? Do you
know any other tricks in the advertisement?

Q TASK [{20 min)

Give the instruction:

Oc¢ ®x¢

O«

Work in group. Choose the products for the group.

Make own slogan, use a technique of manipulation and present your product by means
of the representative (Task 1).

Use manipulative techniques and hadfiths to persuade your potential customer. The
emphasis is omvords now, their usage in marketing and presentations. Latothe

issue from several standpoints, i.e., as an author of the advertising and as its recipient.
They express positives and negatives, they try to sum the issue up and find a
connection with reéty.

Use any marketing trick (not just from those mentioned above) and choose a
representative of your group who will try to sell the product to trainees @haas (Task

2).

Vote for the best slogan and advertising campaign and make a Top 5 list. Ahswer
guestions (Task 3).
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Make the reflectionTry to evaluate the success of your advertisigite down the result of
the preference on the whiteboard. Discuss together why the advertisement ranked no.1 is the
best. Find examples in practice.

ConclusionThe advertising is not only bad. Today, values in marketing are also present, e.g.,
airline companies claim that too frequent flights may be harmful to our environment or car
producers provide car sharing. Profit is not always first. Discuss other examples of positive
effects of advertising these days. This is one of things we need to considarwémake our
choices.

Further information (facilitation, tips, success factors/weaknesses, restrictions,
transferability possibilities, necessary resources...):

Trainees connect theory with practice. Trainees will apply what they have learned and they
can explain what there is around them, explain how it could and should be changed. The
trainer makes sure that each trainee makes own evaluation and answers all the questions and
selects individual trainees for each question.

Facilitation:

Questions, a discussion before an analysis of pictures/video/slogans, a discussion after
analyses, conclusion

Tips:

Trainees should have basic knowledge of advertising, they should find and give characteristics
and communicate basic qualities and princgland they should know how to express their
opinions.

Success factors/weaknesses:

The topic and interests, an ability to communicate in front of other people, an ability to share
experience, a skill to analyse, to generalize, to describe principles.

Tranderability possibilities:

Foreign language, communication, history, media education, psychology applicable to online
education

Necessary resources:

Copies for students, screen, video
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Ingredientshttps://de.wikipedia.org/wiki/Datei:Activia.|pg

Professionals recommendttps://www.flickr.com/photos/159358942 @N07/42879892490

Elite: https://en.wikipedia.org/wiki/Trump_Steaks#/media/File:Trump_Steaks.png

Salehttps://pxhere.com/en/photo/1450203
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2 . { SUMMARIZE

Description of the ACTIVITY:

This activity is the conclusion of the first part. It is supposed to evaluate and compare the
beliefs and opinions of trainees in terms of catithinking. They will compare their mind maps

in the beginning with their understanding of critical thinking at the end of the first part of the
course.

Title: SO, WHAT EXACTLY IS CRITICAL THINKING ?
Objectives:

A trainee identifies typical features ofitical thinking.

A trainee expresses his/her understanding of critical thinking.

A trainee creates his/her definition of critical thinking.

A trainee summarizes their knowledge of critical thinking.

Methods: frontal explanation, mind mapreation, pairwork

Improved key competenciegritical thinking

Key improved critical thinking skillsexpressing opinions, discussion skills, analytical thinking
Duration: 7 minutes

Material: a whiteboard and markers

Procedure:

Leadin: We are approacimg the end of the first part of your course. Can you return to the
beginning and check the mind map of CT you created?

Ask and motivateWhat are your associations with critical thinking at the end of the first part?
When somebody saygitical thinking what does it mean to you?

Give the instruction:

You are going to revise the mind map you created in the beginning.

Think of any associations you think are necessary for better understanding of the term
critical thinking and complete the originadind map with them.

Make the reflectionHow would you explain what CT is to your child or a grandchild?
Explain to your partner in a pair.

O« O«

O«

ConclusionThe mind map you have just revised will help you in the following part of the
course, to explore furter what CT means in real life and how we can apply it better.
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2 .1LEAD IN

WHAT IS CRITICAL THINKING?

Q TASKL: What are your associations with critical thinking?

Work with others and complete the mind map on the whiteboard.

TASK2: Based on the mind mapbrainstorming, write down briefly what critical thinking
is. Think about situations, associations and evgois experience every day.
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2.2 KNOW

CRITICAL THINKIN®/HAT DOES IT MEAN IN REAL LIFE?

Q TASKL: How is critical thinking manifested in everyday life?
Work in pairs. Decide which of the skills and abilities are typical of Yaderline them.

Share them with your partner and give examples of how are they manifested in your everyday
life.

To have my personal budget under control

To know a lot and to have extensive knowledge
To be tolerant

An ability to give proper reasons
To be modest and to admit own mistakes
To be eloquent and witty
An ability to evaluate obtained information

To distinguish between facts and opinions
An ability to listen attentively  To know how to drive a car.
To know how to dress appropriately for a situation or an event.

Q TASK: Study the underlined skills and abilities again. Which new critical thinking skills and
abilities would you add to the table now?
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2.3 UNDERSTAND

IS CRITICAIHINKING CREATIVE PROCESS?

TASKL: From the list of selected critical thinking skills select 4 a) individually b) in pairs c)

in quartet.
selected critical thinking skills
Asking thoughtful questions Explanation Recognizing advantages
Dataanalysis Teamwork Improving ideas
Judgment Inductive and deductive Set goals
reasoning
Attention to details Emotional inteligence Taking initiative
Evaluation Strategic planning Flexibility
Clarification Curiosity Problem solving
Active listening Identifying Patterns Self¢ reflection

Q TASK 2Balance strengths/weaknesses:

my strengths weaknesses want to strengthen

) OO
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Q TASK 3Which personality (from the world or colleagues) inspired yoddtermine a plan
for a change in your life after this discussion? What exactly inspired you?

Personality:......cccee e
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2.4 APPLY

THINK CRITICALLY ABOUT YOUR DAY
Q TASK 1What did Ido yesterday?

Chart 1: Make dist of your actions in time order.

1 7 13
2 8 14
3 9 15
4 10 16
5 11 17
6 12 18

TASK 2Divide this actions into this chart.

Chart 2:
urgent not urgent
l. Il.

IS

i

S

o

E

1. V.

IS

i

S

o

£

°

[
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Q TASK 3a)How would the effort to live in a better way change the order of actions?

Chart 3:
1 7 13
2 8 14
3 9 15
4 10 16
5 11 17
6 12 18

b) Which changes would you apply into your everyday work or personal life now? Generalise
some of them and write them down:

Co-funded by TheEuropearCommission'supportfor the productionof this publicationdoesnot constituteanendorsement
the European Union of the contents, which reflect the views only of the authors, and the Commission canheideesponsible
for any usewhichmay bemade ofthe information containedtherein.

©NOIO)

BY SA




2 .5 ANALYSE

211 ¢ L{ ¢19 !''¢lhwQ{ a9{{!D9K

Look at the cartoon and write down the answers. The information will be used fdinal

discussion.
What can you see in the cartoon?

Whichactivity or event is there?

Q TASK 1Cartoon.

Class discussiorConcentrate on figures or people, environment and colours. Describe them

Questions

Answer the following questions on Yol
own:

Where are they going?

What are they thinking about? What me&
you think so?

Which situation is shown there?

Does this or similar problem exist even no;

Answers
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Q TASK 2Picture.

Class discussiomescribe the feelings you have when you look at the photo.

Questions

What is the environment like?

Where are they going?

How are they feeling?

What are they thinking about?

What is missing in the photo? Think
people, objects...

Which situation is shown? What is yo
opinion of that reality?

What about now? How do we solve th
problem? Successfully? Why yes/no?

What would you do if you or somebody clo
to you would bein asimilar situation?

What is the message of the work for you?

Answers
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Q TASK 3:

If there is anessage in the work, what we can learn from it?

Join aclass discussion about the work and its message; share your opinion with other trainees.
Dothey have the same opinions?

Sources:

http://niot.sk/wp -content/uploads/2019/01/A5Metodick% C3%Ahr% C3%ADru% C4%8Pka
Kritick% B%A9myslenie?.pdf

FILO,XL+! blcII ttt @B E{NYS (NAGAO]E 2 YSRAL OK® «
{t20SyalsS OSyidNHzy LINB 12YdzyAlt OAdz I NRI g223d

https://freesvg.org/poormother-and-kids
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http://niot.sk/wp-content/uploads/2019/01/A5-Metodick%C3%A1-pr%C3%ADru%C4%8Dka-Kritick%C3%A9-myslenie-2.pdf
http://niot.sk/wp-content/uploads/2019/01/A5-Metodick%C3%A1-pr%C3%ADru%C4%8Dka-Kritick%C3%A9-myslenie-2.pdf
https://freesvg.org/poor-mother-and-kids

https://en.wikipedia.org/wiki/Florence _Owens Thompson#/media/File:Lange
MigrantMother02.jpg
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2.6 EVALUATE AND CREATE

SECRET OF ADVERTISEMENT

TASK A
Look at thefollowing advertising slogans and complete the tasks below.
Slogans:

I @S | YAG YI Goé
b. G,2dz NS y20 e2dz gKSYy &2dz I NBE Kdzy INE o¢

5

a. 43S I oNBI X |

c. GW! {¢ 5h L¢®E
1. Match the slogan with the brand
. NI yRaAY DbAi(k&E bSaidftsz {y
H® 2 KAOK 2F (GKS afz23rya Aa GKS Y2ald Ayyz2dl

3. Which advertising/commercial do you like best? Why? Is it thanks to its idea, creativity
or a brand that it contains?

On the contrary, which advertising/commercial do yaslite or which disturbs you? Why?

TASK B

Q TASK 1Discussion

Do you watch commercials? Does advertising affect you?
What forms of advertising do you know?
Which words or colours are used in advertising? Why?

Q TASK 2List of criteria

Have you evebought anything you actually did not need?

O« O¢ O«

How do you buy things?
Make a list of criteria to follow when/how you decide what to buy.

State and explain your criteria in front of other trainees.
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TASK C

Marketing tricks

Q TASK 1Match names of these tricks with pictures. Try to explain the principle of the trick

and give an example from

reality.

Which of them have you already followed?

A. Magic ingredient
B. Authority reference
C. You are the elite

D. Sale

THE
SHARPER

[

TRUMP
STEAKS

4.

Q TASK 2Match the definitions with the proper tricks.

Tricks
A. Magic ingredient
B. Authority reference
C. You are the elite

D. Sale

22
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R AL THINKING _PROJECT _NEWS @

1. Professionals in advertising often try to persuade us that a selected product has magic
effects. An example: A plmaceutical company produces medicine for weight loss. In their
commercial, they claim that it contains an element from plants that are only deep in the
Amazon rainforest. That is the reason why it works.

Definitions

2. A company tries to sell its product with a statent that 9 out of 10 authorities recommend
it, especially doctors and scientists. Or it sometimes mentions that it was tested by a reliable
institution. An example: Doctors say that this product is definitely beneficial to your health.

3. In the advertisment it is emphasized that if you buy a product, you will be special, you will
belong to the selected ones. An example: You will be different from the others, from ordinary
people.

4. The advertisement tries to attract a customer by a discount apetsuade him or her that
it is economically convenient. An example: A customer would never buy this product if it were
not with a discount.

A discussion:
Which of the abovestated tricks are efficient? Why?
How would you protect yourself against it?

Do yas know any other tricks in the advertisement?

TASK D
Advertising slogan
Choose one from the following products:
1. Chocolate spread
2. Vegetable butter
3. Cereals
4. A jar of jam

5. An ice cream
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Q TASK 1Try to invent an advertising slogan foselected product with the other
members of a group.

Q TASK 2Use any marketing trick (not just from those mentioned above) and choose a
representative of your group who will try to sell the product to trainees in a class.

Q TASK 3The Chart TOP 5.
Vote for the best slogan and advertising campaigns and make a Top 5 list.
Answer the following questions:
Which advertising campaign did you like best and why?
Are similar tricks and slogans used in real advertising?
Answer questions abouyour advertising:
Why did you use this slogan?
State examples how your advertising manipulates.

Can you find means of manipulation in other advertisings around you? Give an example:
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2 . { SUMMARIZE

SO, WHAT EXACTLY IS CRITICAL THINKING ?

Q TASK 1We are approaching the end of the first part of your course. Can you return to the
beginning and check the mind map of CT you created?

TASK 2What are your associations with critical thinking at the end of the first part? When
somebody says critical ithking, what does it mean to you?

You are going to revise the mind map you created in the beginning.Think of any associations
you think are necessary for better understanding of the term critical thinking and complete
the original mind map with them.

Q TASK 3How would you explain what CT is to your child or a grandchild? Explain to your
partner in a pair.
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3.1 LEAD IN

INTRODUCTION

Educators will be introduced digital competences of an adult educator
(https://ec.europa.eu/jrc/en/digcomp/digitaicompetenceframeworl and to  the
DigiCompEdu modehiips://digcomp.digitatcompetence.eu/digcomf), they can evaluate
and reflect their position and get an overview on how to assess one's skills.

The discussiodirects us to think about what adult learning opportunities in distance learning
are, what are the challenges and solutions, exchange of experience and good practises.

Objectives:

O«

Introduction, training topics

O«

Digital competences of an adw@tucator

O«

Discussion how has distance learning background shaped the landscape of adult
training?

Methods: brainstorming, data and source analysigyntal explanation, formulation of a
problem or question, collection and systematisation of informatialemonstration/
illustration, group discussion

Improved key competences critical thinking, learning to learn, knowledge and
understanding, application, problem solving, communication.

Improved critical thinking skills active listening,analysinginformation, knowledge of
information and communication technologies, deeper understanding and application of this
knowledge in different situations. Critical evaluation of information. Reasoned answer to
problematic questionsApplication of alternative problem solving methods, consideration of
their advantages and disadvantages f 8&flection.

Duration: 45 minutes, lecture + discussion
Material: Slides, introduction oDigiCompEdmodel

Procedureintroduction of digital competences of an adult educator and DigiCompEdu model
(example result image below), evaluatiand reflection.

The discussiodirects us to thinkabout what adult learning opportunities in distance learning
are, what are the challenges and solutions, exchange of experience angpuges
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https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/european-framework-digital-competence-educators-digcompedu

Identifying
digital...

Creatively
using di...

Identifying
needs a...

Solving
technical
P

Protecting

the envi...

Protecting
health a...

Protecting
personal..

u‘}%\
Protecting \%

devices

Programming

Integrating
and re-...

Browsing,
searching...

Evaluating
data, in...

Managing
data,
info...

Interacting
through...

Sharing
through
dig...

Engaging
in
citizen...

Collaborating
throu...

Netiquette

Managing
digital
id...
Developing
digital ...

Example of the results on DigiCompEdu

Tips /plan B : The trainer must be familiar with the digital competences model and know the
challenges of distance learning. The training can be held online if needed. Then both group and
individual tasks will be embedded for participants.

Further activities: Mpping and reflecting participants digital competences

https://ec.europa.eu/jrc/en/digcompedu/sethssessment
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https://ec.europa.eu/jrc/en/digcompedu/self-assessment

3.2 KNOW

TIME PLANNING AND MANAGEMENT

The computer and Internet users have access to a variety of tools to task capture, job
scheduling and development. It is important to learn time management with the right IT tools.

Objectives:

1 Learn to use convenient time planning tools
1 Critically evaluate the choice of tools
1 Encourage communication and collaboration through group work

Preparation:At the beginning of the lesson create a discussion. Handouts to tools used.

Methods: source andysis, demonstration/illustration, group discussion, collection and
systematisation of information, asking questions, feedback, raising problematic issues.

Improved key competences:critical thinking, learning to learn, knowledge and
understanding, appletion, problem solving, communication.

Improved critical thinking skillsProblem solving, use concepts and terms appropriately.
Propose, explain and apply alternative solutions, consider their advantages and
disadvantages, analysing information, argunamn, knowledge of information and
communication technologies, deeper understanding and application of this knowledge in
normal and unusual situations. Reasoned answering problematic questions. Application of
alternative problem solving methods, considéoa of their advantages and disadvantages.
Self reflection.

Duration:

1 5 min to activate students, the teacher offers a discussion about time planning
experience, and finds out what time planning methods are used by group members.

9 For a 10 min introduction and practice for tasks capture apps.

For a 10 min introduction and practice for time tracking apps.

1 For a 20 min introduction and practice for online calendars.

==

Material: Computers, smartphones, internet connection, projectoecessary software.

Procedure:Sharing experience, practice of introduced tools
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Tips / plan Blt must be taken into account that the level of the learners is different. A teacher
can use different tasks for the students. If learners are better preparelcmmplete tasks
faster, You can explore and discuss more options. This session may be held online.

Further activities Explore the possibility of forming groups with a wiedsed tool, practice
online tools for training according to handouts given by titzéner.

¢!'{Y ™

Jamboard tool.¢ KA & (22t A& RS&AIYSR (2 SELINB&aa aidz
opinions on the phone using the app Jamboard, and then everyone sees those opinions on
the general board.

Questions: 1) How do you plan your futuerk? 2) What would help you twork more
efficiently? 3) What are the most important works this week? 4) What bad habits prevent you
from working effectively?

ccccccc

A

‘What tool do you use
for time planning? L

A

¢!'{Y H

Lucidchart appWith this tool, you can prepare your tasks and give students to work together.
Below is arexample of our activities.

@00
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L/

L/

Positive Constructive Feedback

Constructive criticism P Praise

Questioning
Interpretation Questioning

¢ {Y o
DISCUSSION

The trainer divides the learners into groups &b eople and asks questions for discussion.
After that, all the groups give their common opinion. It is possible to stop at those issues that
turned outto be the most relevant for the groups.

1.La Al0 KIFINR F2N) é82dz (2 LIXIFyK ! NB @&2dz | 3z
R2SayQi ftA1S 2 LI I yK

2. Whatmethods do yowse to plan your daily/weekly works?

3. What habits/things prevent you from planning your aciest effectively?
4. What could help you to plan your day/week more effectively?

5. Summarisdive skills of effective planning.

¢! {Y n

Google calendar and practical time planning task. Students need to read Tom's work and
leisure activities and thinkbout how they can plan Tom's week. Tom is a very busy person
with a lot of interest. Students need to use google calendar for it. What advice could students
give t the Tom that he can better plan both his work and leisure activities? When learners
complek a task, they present their work in groups. The teacher mentions that Tom's story is
about a real person and that it is very important for all of us to set priorities in life, otherwise
we will get lost in the maze of work and activities.

()
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HISTORY OF TOM

Tom is 39 years old. He is married, hasyeedrold girl, and will have another child after 3
months. Tom works fulime at an IT company and also provides consultations to students at
the University 68 hours a week (he can consult students also orstadt way).

Tom attends choir repetitions twice a week (the repetition lasts about 1.5 hours). He is
interested in the newest literature in his professional field, and he would like to devote at
least 2 hours a week reading this literature. Also Tom e®atusic for opera'’s, this activity is
important to him and he would like to devote some hours to it. Approximately 15 minutes a
day Tom would like to devote to meditation: he recently started practising meditation and
noticed that it helps him a lot to fax and not get nervous.

A man loves to play bridge with his good company of friends and would like to sometimes
spend an evening at home playing bridge with friends. Currently, Tom has an idea to invest in
stock exchanges and open a stock portfolio far ¢iildren. This area is new to Tom, so he
would like to take the time to take an interest in it, at least a few hours a week.
Tom likes to spend time with his family: he goes to the park with his children, to a cafe, to

different events, sometimes he orgak & S &

GNA LA 2dziaARS GKS OAaleod

the latest movies, series and books. He would like to take the time to watch movies and read

books.

Reflection:

The spider method is used for reflection. Students should evaluate how much trayedr]
succeeded in this activity. Then students need to connect the marked points together to get
something like a spider web. The teacher can use a more or less web point, and can also write
their own statements. The spider form is presented in traness. p

Reflection:

)l

= =4 4 4 a8 -8 -1

| will use the information provided in the future.

This activity increased my opportunities for using IT apps in my work.

The information provided was interesting to me.

It is now easier for me to plan my work and leisacgivities.

| feel that my motivation to learn about time planning apps has increased.

| will use the knowledge | have gained in the future.

This information helps me point out the importance of critical thinking in teaching.
I now understand better how tplan my time more effectively.

@O0
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3.3 UNDERSTAND

ONLINE COMMUNICATION TOOLS

Today an adult trainer must be prepared for alternative training methods and must be able to
also traine online. How to create opportunities for online training and what tools to use?

Objectives:
Learn to use online training tools
Critically evaluate the choice of tools
Practice collaboration through online group work

Preparation: Presentationor videos about vide@onference and group division tools.
Handout with instructions for using the necessary tools.

Methods: Formulation of a problem or question, collection and systematisation of
information, analysis of data and sources, presentatidantification of the most significant

data (selection), raising questions, searching for justification. Presentation of conclusions and
results

Improved key competences:critical thinking, learning to learn, knowledge and
understanding, application, problem solving, communication and cooperation.

Improved critical thinking skills:Analysing information, argumentation, knowledge of
information and communication technologiedeeper understanding and application of this
knowledge in normal and unusual situations. Critical evaluation of information. Reasoned
answering to problematic questions. Application of alternative problem solving methods,
consideration of their advantag and disadvantages. Self reflection.

Duration:

5 min. Discussionhow have the trainers been adapting to the situation in training
with Covid background?

7 min. Presentation about tools, pros and cons.
3 min. Practicing the online groujwvision tools
10 min. Presentation in practiceZzoom

10 min. Presentation in practiceleams

10 min. Presentation in practice500gle Meet
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Material: Computers, smartphones, internet connection, projector, necessary software.
Group division tools: Keantkeamk.con), Random Listggndomlists.cor), Wheel of Names

(wheelofnames.cory) TeamShake, Vidaemnnference tools Zoom Teams, Google Meet

ProcedurePractice is time consuming, therefore the preparations must be made beforehand,
video-conference rooms, breatut rooms, list of participants for the group division etc.

Tips / plan Blit must be taken into account that tHevel of the learners is different. If learners
are better prepared and complete tasks faster, You can explore and discuss more options. This
session may be held online.

Further activities Explore the possibility of forming groups with a whedsed tool,practice
online tools for training according to handouts given by the trainer.

G ¢ I { Zenergizer
Create a Mentimeterrfientimeter.con) to ask the audience to mark where they are from
(type: Pin on image). Share the created question to see the whereabouts from Your audience
(see the example image of results below).

\Where are You from?

Example image of the results of the energizer

U ¢ ! { Myuick poll
Create a Mentimeter (hentimeter.con) to ask the audience to choose their favourite online
training video conference tool (type: Multiple Joice). Reflect and discuss the results (see the
example image of resultsiow).
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https://www.keamk.com/
https://www.randomlists.com/
https://wheelofnames.com/
https://www.mentimeter.com/
https://www.mentimeter.com/

Go to www.menti.com and use the code 2256 8224

Which is Your favorite online training tool? et
9
6
3

BigBlue Google Microsoft Zoom

Button Meet Teams

(Moodle)

o

Example image of the results of the quick poll

{) ¢ { sdiscussion board

After the workshop on different online conferencing tools, create a Tricitterider.cor)
board about the pros and cons of online training tools (see an example image below). Find out
how the trainees feel about different online conferencing tools.

iriﬁid&! ‘ + Create new tricision =~ Madli-Maria~

Pros and cons of online training tools 8daysleft

change deadline
Please add Pros and Cons for the training tools.

Vote for the arguments you agree or disagree with

Share and Invite | Subscribe to updates

ldeas Pros and cons Votes

Zoom Add argument

Teams Add argument

-
T
L

Google Meet Add argument

Add idea

Example image of the discussion board
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3.4 APPLY

SOCIAL MEDIA AS A TOOL IN TRAININGS

Different social networks have become an integral part of society. On social networks the user
is faced with unlimited communication possibilitiead a largeflow of information. It is
important to teach trainers to use social networks meaningfully, to encourage them to be
socially active and provide good examples of how to make networks work for them as trainers.

Objectives:
To teach responsibland effective use of social networks
Showcase a way of creating and using a trainer profile

To teach the rules and principles of copyritibénces

Methods: Collection and systematisation of information. Brainstorming. Raising problematic
issues. Problem solving, finding the best solution, raising questions. Group discussion.
Presentation of conclusions and results.

Improved key competencesKnowledge and utterstanding, application, problem solving,
communication and cooperation.Critical thinking.Learning to learn.

Improved critical thinking skills:Problem solving. Self evaluation. Using interdisciplinary
knowledge and skills to solve problen@learly express ideas in writing on the topics of
informatics, information and communication technologies, use concepts and terms
appropriately. Propose, explain and apply alternative solutions, consider their advantages and
disadvantages.

Duration:

5 min brainstorming, participants think of ways why they should and can be active as
adult trainers on social media.

10 minpresentation, providing principals and good examples, introduction of the basic
copyright rules.

15 min. Students are divided into 4ogips. Two work with Instagram and the other
two with Facebook. Task is to create a trainers page or a group on a social network,
invite members, post a relevant post with several photos on a chosen topic.
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10 min. Groups present their work. Participant® asked to view, like and write
comments to eactothers posts.

For 5 min feedback.

Material: Computer, video projector, internet connection, teackmepared presentation,
instructions for students.

Procedurelecture + practice on social media platforms
Some advice for the teachers

The activity must encourage learners' creativity, ability to come up with new ideas,
think independently, quickly orient themselves in the situation and solve it.

To encourage learners to consider various assumptions,analyse different
approaches, to make reasoned decisions, to base opinions on facts.

Encourage group discussion, expression of different opinions.

Tips / plan BThe teacher must take into accourite level of preparation of the learners. If
learners are better prepared and complete tasks faster, they can be asked to post more posts
on their Facebook group, generate more photos, and select photos to comply with copyright
requirements.

¢!'{Y ™
Padldg app. (Mind map). The trainer registersvaivw.padlet.com

The trainer asks the learners to write their opinion using the Padlet appnbnutes of
brainstorming, participants think of ways why they should and can be active as adult trainers
on social media.

¢!'{Y H
DISCUSSION

The trainer writes the questions on the smart board. Learners answer them in groups After
that, every group gives a common opinion.

1. What is your favourite social network? How much time do you spend using it?
2. Does an adult educator need to be active onigbeetworks? Justify your opinion.

3. What social networking themes help activate critical thinking?

@O0

BY SA
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¢! {Y o
SOCIAL NETWORK TASK:

The trainer gives to the learners material about social networking and how to create a
successful profile. Trainees re#ftk material, then they are divided into groups and have
about 20 minutes to complete the task: to create a Facebook group for adult educators to
help develop critical thinking. The activities of the group should be interesting, not boring.

The number ancomposition of groups depends on the size of the group and the level of
knowledge of the members: for example one person can be assigned to each group who
understands social media more than others.

Reflection:

The spider method is used for reflectionu&nts should evaluate how much they enjoyed /
succeeded in this activity. It then connects the marked points together to get something like
a cobweb. The trainer can use a more or less web point, can also record their own questions.

Reflection questions:
I will use the information provided in the future.
The information provided was interesting to me.
It is now easier for me to understand how to create a group on social networks.

| feel that my motivation to learn about the opportuigs offered by social networking
has increased.

L oAff dzaS GKS (y2¢tSR3IS L KIFI@S 3AFAyS
information to social networks.
This information helps me point out the importance of critical thinking in teaching.

| will bemore active in using social networks for teaching.

This activity increased my knowledge (pros and cons) about social networks.

@O0

BY SA
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3.5 ANALYSE

TEAMWORK AND FEEDBACK TOOLS

Howto use online tools for brainstorming, teamork and collecting feedback?

Objectives:There are a number of tools that make it easier to collect, process and present
data. Nowadays, You can use weadised tools for group work, which makes the work process
easier to follow and easier to draw conclusions from. There are also several ways to get
feedback from Your students.

Preparationn Teachetprepared handouts for students about using different tools,
preparation of the tools (creation and the topics). Feadkon the ICT module can be applied
here also.

Methods: Brainstorming, Pair work and group work, group discussion. Asking questions,
finding justification for answers and ideas. Feedback instrument.

Improved key competencesKnowledge and understandingpplication, problem solving,
communication and cooperation, critical thinking, learning to learn.

Improved critical thinking skillsApply knowledge and understanding of information and
communication technologies in different situations. Divide the probl@to parts of its
solution and merge the parts of the problem into one. Propose, explain and apply alternative
solutions, consider their advantages and disadvantages.

Duration: For the activities, as they are time consuming, choose one of eatelgory to try
out and practice together.

For 10 min mind mapping tools, online cooperation
For 10 min discussion and debate tools
For 10 min information organising tools
For 10 min Feedback questionnaires tools
For 5 min feedback
Material:

Computer, video projector, internet connection, teackmepared handouts for
students.

Mind mapping tools: MindMup, Mindmapping, Coggle
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Brainstorming, discussion and debate: Tricider, Mentimeter, Kialo, Buzz groups

Information organising: Padlet
Feedbackjuestionnaires: Google Forms, MS Forms

Procedure: Encourage the use of learneentredmethods: group discussions (Buzz groups
smaller discussion groups, sharing opinions on given topics without the presence of a trainer)

Tips / plan BThe level of the learners is different. If learners are better prepared and complete
tasks faster, Yooan also try out other tools together.

Further information: Students will try out the alternatives based on handouts given

¢ ! { 2discussion board

Create a discussion board on Tricidecider.con) to gather the trainees' thoughts about the
landscape of an adult trainer today, what are the challenges? Add ideas, arguments and votes
(see the example template below).

triCiﬂ?erV‘ L .; :’ 7 + Create new tricision ~ Login -

What are the challanges of todays fieald of an adult 14 daysleft
educator? change deadline
Add a description

Share and Invite | Subscribe to updates

Ideas Pros and cons Votes

No ideas yet...
. e The lirst ¢
Add idea RS

Example image of the teplate for discussion

¢ ! { 3mind mapping

Create an online collaborative mind mamifidmeister.com coggle.if mindmup.con) to
gather information about popular online tools used by trainees. See the results together and
find out what are the most popular tools used (example image of the results below).
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https://coggle.it/
https://www.mindmup.com/

Zoom . Mentimeter
MS Teams @ & Socrative
Meetings
BigBlueButtor # N Google form:
Feedback and evaluation tools
@ Jnsi Moodle Be:
Lime survey
Signal
i MS Forms
Telegram
DDDDD ‘Communication tool: Tomato Clock
Mt Time management Google Calendar
Whatsapp @ 2 Online tools
tutory
powtoon
ver Point
Collaboration tools

Canvas

Slack

" Tinder
GIMP
inkscape.

I vV e B0 -] O P @

Example image ohe template for discussion (created with Mindmeister)

ﬂ ¢! { “Word gloud

Create a word cloudi{entimeter.com wordclouds.con) for brainstorming on the skills or
emotions on Your training event (see the example result below).

fun easy

iﬁC'USiUE share software
beautiful

cool

live .,

Interactive

brainstorm knowledg
ideas  ice breaker

exciting
CINONYIMmous

®

Example image of the word cloud (Mindmeister)
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U ¢! { Yeedback on Padlet

Create a Padlep@dlet.con) to gather feedback on differerspects of Your training.

padlet Q cReMAe esHaRe gt - @)

@ MadiiMaria Naulainen  + 1m

Feedback

Please add Your feedback

Content *  Instructions °  Materials i Activities °  Comments
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3.6 EVALUATE AND CREATE

Analyse the four topics experienced and their activities in order to extract the pros and cons
of each one of themThe goal is for the trainees to be able to choose in which situations it is
more appropriate to use each approach. The trainer can use this activity to evaluate and
provide feedback on ICT skills.

Evaluation

Our four topics were time planning and managermeonline communication tools, social
media, team work and feedback tools. Trainer shortly memorises the activities in different
workshops. What activities did we do? Do you remember them? Which ones were more
participatory? Which ones took longer? Whiahes encouraged the most profound learning?

Instructions

(@]

The trainer hands out a sheet with a four column table (see the example below). The
title of each column will be the name of each topic on the ICT training.

(@]

Trainees are asked to fill in the tabletivcharacteristics describing the activities.

O«

The trainer can ask some questions to lead the reflection if needed: What did we do?
What are the differences in: duration, learning, emotions, participation, ICT skills,
connection with real life etc? What naach approach be useful for?

Time planning Online Social media | Team work and
and communication feedback tools
management

Emotions

Intelligibility

Involvement
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Time planning Online Social media | Team work and
and communication feedback tools
management tools

Applicability

Time
consumption

Creativity

Connected
real world

Usefulness

Comments

Reflection

How can You use these activities in your own training? What difficulties would you find? Is
there any methodology in which you don't see clearly thenefits of using it instead of
another? Why? Do you think that there is a methodology that is clearly superior to the others,
regardless of the activity?
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3.7 SUMMARISE

SUMMARY AND FEEDBACK

Reflection and feedback for sessions and the ICT module
What did we learn?
How can we implement ih adulteducation?

Which tools can be used for a learrsgntredapproach?

Objectives:
Critically evaluate the toolgractisedand used
Problem solving, pick a suitable set of tools to use in your work
Feedback, discussion, self assessment

Preparation Feedback forms created both for individual assessment and feedback for the
trainers.

Duration: 45 minutes, sethssessment, feedback for trainers, discussion

Material: Computer, video projector, internet connection, teackmepared feedback
guestionnaies and setassessment forms for students.

Procedure:Learners are asked to rate their performance using the Web tool (possible axes):
1) The information provided here was of interest to me; 2) | will use the information provided
later; 3) these activitie increased my opportunities for cooperation; 4) it is now easier for me
to grasp a variety of information and learn; 5) | can better remember and apply previously
acquired knowledge; 6) my motivation to learn has increased; 7) | can solve problems more
effectively.

Evaluation:At the end of the activities, reflection can be obtained orally by evaluating new
tools and drawing conclusions about different topics in groups. Opinions from the groups are
summarised and general conclusions are presented-aSséssment allows studeriis have

an insight of selflevelopment and critically evaluate the needs for self.

Further information: Practice the tools and experience in action as an adult trainer.
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¢!'{Y ™

Learners are divided into groups and have to answer questions upadlet or other similar
app. The app and questions may vary depending on the size of the group, the needs of the
learners, and the goals of the trainer.

What did I learn?
How can this knowledge be applied in adult education?

Which tools can be used for @drnercentred approach?

G ¢! { Reflection

The spider method is used for reflection. Students should evaluate how much they enjoyed /
succeeded in this activity. It then connects the marked points together to get something like
a cobweb. Thérainer can use a more or less web point, can also record their own questions.

Questions:
| will use the information provided in the future.
The information provided was interesting to me.
It is now easier for me to understand how to create a groupsoa@al network.
| feel that my motivation to learn about the opportunities offered by IT has increased
L ¢gAff dzaS GKS 1y2e¢fSR3IS L KIFI@S 3IFHAYSR
information to social networks.
This information helps me point out theaportance of critical thinking in teaching.
| will be more active in using social networks for teaching.

This activity increased my opportunities for collaboration.
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3.1LEAD IN

The Digital Competence Framework 2.0

As the teaching professions face rapidly changing demands, educators require an increasingly
broad and more sophisticated set of competenckart before. In particular the ubiquity of
digital devices and the duty to help students become digitally competent requires educators
to develop their own digital competence. On International and national level a number of
frameworks, sefassessment tooland training programmes have been developed to describe
the facets of digital competence for educators and to help them assess their competence,
identify their training needs and offer targeted training. DigCompEdu is a scientifically sound
background frenework which helps to guide policy and can be directly adapted to implement
regional and national tools and training programmes. In addition, it provides a common
language and approach that will help the dialogue and exchange of best practises across
borders. The DigCompEdu framework is directed towards educators at all levels of education,
from early childhood to higher and adult education, including general and vocational training,
special needs education, and nformal learning contexts. It aims to prioe a general
reference frame for developers of Digital Competence models, i.e. Member States, regional
governments, relevant national and regional agencies, educational organisations themselves,
and public or private professional training providers.

DigComp 2.0 identifies the key components of digital competence in 5 areas which can be
summarised as below:

1.

Information and data literacy: To articulate information needs, to locate and retrieve
digital data, information and content. To judge the relevaraf the source and its
content. To store, manage, and organise digital data, information and content.

Communication and collaboration: To interact, communicate and collaborate through

digital technologies while being aware of cultural and generationatrdity. To

participate in society through public and private digital services and participatory
OAGAT SYyakKAL ¢2 YIFylF3aS 2ySQa RAIAGIE ARSYy
Digital content creation: To create and edit digital content To improve and integrate
informationand content into an existing body of knowledge while understanding how

! European Framework for the Digital Competence of Educators: DigCompEdu
https://publications.jrc.ec.europa.eu/repository/handle/JRC107466
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copyright and licences are to be applied. To know how to give understandable
instructions for a computer system.

4. Safety: To protect devices, content, personal data and privacy inldegi@onments.
To protect physical and psychological health, and to be aware of digital technologies
for social welbeing and social inclusion. To be aware of the environmental impact of
digital technologies and their use.

5. Problem solving: To identify eds and problems, and to resolve conceptual problems
and problem situations in digital environments. To use digital tools to innovate
processes and products. To keeptopdate with the digital evolutior.

See morehttps://ec.europa.eu/jrc/en/digcomp/digitalcompetenceframework

DigiCompEdmodel is an online testing tool that maps your digital competencies using the Digcomp
framework. In choosing the proficiency level for the 21 competences that describes you best a result
will be created. Each bar represents a competence with a possite between 0% and 100%. The
higher the score, the stronger the competence. From this You can see, what needs to be approved and
what is already covered enough.

2 The Digital Competence Framework Bifbs://ec.eurapa.eu/jrc/en/digcomp/digitalcompetenceframework
118
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3.2 KNOW

TIME PLANNING AND MANAGEMENT

Teaching planning should start with simpler steps and ways. It is important for everybody of
you to understand that planning should be an answer to the following issues:

=A =4 =4 -4 4 -4 -

Why do | want to do something?

What do | want tcachieve?

When am | going to do it;

How | will do it;

What resources (learning tools, information sources) will | need?
What problems (factors) can hinder the achievement of the goal?
Who will be able to help mein what way and when?

One of the methods faime planning is the ABC (Paret) method.

More generally, the Pareto Principle is the observation (not law) that most things in life are
not distributed evenly. It can mean all of the following things:

20% of the input creates 80% of the result

20% of tle workers produce 80% of the result
20% of the customers create 80% of the revenue
20% of the bugs cause 80% of the crashes

20% of the features cause 80% of the usage

l'YR 2y YR 2yX

@ mportant  @Not important
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In this task you will worlvith a Jamboardool. This tool is designed to expregsur opinions
Now everyone writes their opinions on the phone (or computer) using the app Jamboard, and

then everyone sees those opinions on the general board.

Questions: 1) How do you plan your futunerk? 2) Whatwould help you to work more
efficiently? 3) What are the most important works this week? 4) What bad habits prevent you
from working effectively?

G ¢! {Y H

Lucidchart app. With this tool, you can prepare different tasks to work together. A teacher will
show youexamplesof activities.

U(I!{YO

DISCUSSION

Your group has @5 minutes to think and answer the questions below. You will then need to
present your aswers as a group. You can choose how you present your answers: you can use
the IT tool you have learned to work in these sessions, or you can use alreadsnoveii

ones.

1.La Al KINR F2N) é2dz (2 LIXIFIyK ! NB @&2dz | 3z
R2SayQi fA1S (2 LI I yK

What methods do yowse to plan your daily/weekly works?
What habits/things prevent you from planning your activities effectively?

What could help you to plan your day/week more effectively?

o k~ 0D

Summarisdive skills of effective planning

C? ¢! {Y n

Google calendar and practical time planning task. (You can find information about the working
with a google calendar below).

Tom is a very busy person with a lot of interest. Read Tom's work and leisure activities and
think about how you caplan Tom's week. Use google calendar. Perhaps you could give some
advice to Tom so he can plan his time more efficiently? You have about 20 minutes.

£ @
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HISTORY OF TOM

Tom is 39 years old. He is married, hasyeedrold girl, and will have anotheshild after 3
months. Tom works fulime at an IT company and also provides consultations to students at
the University 68 hours a week (he can consult students also on a distant way).

Tom attends choir repetitions twice a week (the repetition lagtout 1.5 hours). He is
interested in the newest literature in his professional field, and he would like to devote at
least 2 hours a week reading this literature.

Also Tom creates music for opera's, this activity is important to him and he would like to
devote some hours to it.

Approximately 15 minutes a day Tom would like to devote to meditation: he recently started
practisingmeditation and noticed that it helps him a lot to relax and not get nervous.

A man loves to play bridge with his good companyrighfis and would like to sometimes
spend an evening at home playing bridge with friends.

urrently, Tom has an idea to invest in stock exchanges and open a stock portfolio for his
children. This area is new to Tom, so he would like to take the time tcataketerest in it, at
least a few hours a week.

Tom likes to spend time with his family: he goes to the park with his children, to a cafe, to
different events, sometimes herganisegrips outside the city.

lfaz 2yS 2F ¢2YQa K2 érieshaBdibooksad He weufil like to lakedtie Y 2 O,
time to watch movies and read books.

How to work with a Google calendar

If you started to planning events with Google calendar:
1. In Calendar, choose an option:

Click an empty time slot in the calendar grid.

Click @eate.
2. Add an event title, date, and time.

3. (Optional) To create the event on another calendar you have edit access to, at the
bottom click your calendar name and select another calendar.
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ADD TEAMS MEMBERS

Click a suggestion to add that personto @Sy G & LF y2 adza3aSadAizya
full email address. After you add a guest to your event:

A video meeting in Google Meet is automatically added to the event.
The guest's calendar appears next to yours.

If you create an event in Calendamd don't give guests permission to modify the event, they
can't change the event's date or time on their own calendar.

Add location

Add a event location:

Click Add location and enter your details. Suggestions automatically appear.
Add an event descriptiomnd attachments

Add an event description:

1. Click the Add description or attachments field.
2. Add details, such as contact information, instructions, or links for your event.
3. (Optional) Format your description by boldiniglicising underlining, or adding lists

and links.
Add an attachment:

1. Click the Add description or attachments field.
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2. Click My Drive or Upload and select your file.

3. Click Select or Upload. Your file Wil attached to the event

2 KSYy @2dzQNB FTAYAAKSR FAffAy3a Ay GKS RSOFAfaxz

1. Click Save.
2. Choose an option:

(@]

Send to notify guests by email

(@]

52y Qi ASYyR (G2 &1AL) y20AFAOIGA2ya G GKAA

Dismiss to continue editing thavitation

O«

Share and view calendars

You can choose:

0 Choose whether to share your calendar publicly or only with your team members.

o

0 Let someone see your calendar in a web browser. You can get an HTML link to your
calendar that you can share with people.

0 Shae your calendar with specific people and choose how much they can see.

O { KINBE @2dzNJ OF f SYRINJ gAlGK LIS2LX S 6K2 R2y QI
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Reflection:evaluate your results during this session. Tick how appropriate each statement
is for you. Then connect # marked points to each other.

This activity
increased my

opportunities for s’ S
using IT apps in my

work

I nowunderstand
better how to plan
my time more
effectively

Thisinformation helps

me point out the

importance of critical
thinking in teaching

| will use the information

provided in the future

/

The information provided
was interesting to me

| will use the knowledge |
have gained in the future

Co-funded by
BY SA the European Union

\
\
\
\
1 It is now easier for
| to plan my works an:
I leisure activities
I
/
/
/
«5
| feel that my

motivation to learn
about the time
planning apps has
increased
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3.3 UNDERSTAND

ONLINE COMMUNICATION TOOLS

Today an adult trainer must be prepared for alternative training methods and must be able to
also traine online. How to create opportunities for online training and what tools to use?

¢ ! { >enengizer

Create aMentimeter (nentimeter.con) to ask the audience to mark where they are from
(type: Pin on image). Share the created question to see the whereabouts from Your audience
(see the example image of results below).

\Where are You from?

Example image of the results of the energizer

U ¢ ! { “quick poll

Create a Mentimeterrientimeter.con) to ask the audience to choose their favourite online
training video conference tool (type: Multipleide). Reflect and discuss the results (see the
example image of results below).
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https://www.mentimeter.com/
https://www.mentimeter.com/

Example image of the results of the quick poll

Stepby-step guidelines on creating a Mentimeter

For creating a Mentimeter go tonentimeter.com create an account and choose My
presentations.

J Mentimeter Features~ Solutions~ Resources~ Pricing Enterprise

Engage your audience & eliminate
awkward silences

Qur easy-to-build presentations, interactive Polls, Quizzes, and Word Clouds
mean more participation and less stress

My presentations

Click to add a new presentation, name the presentation and choose the suitable type
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https://www.mentimeter.com/

Type Content Customize

Popular question types ?

il o) "
Muitipie Choice Woerd Cloud Open Ended
1
1

Scales Ranking Q&A

Quiz Competition ?

»

Select Answer Type Answer
Choose aslide type =
Contentslides ?
- -—
Heading Paragraph Bullets
° > BIG
Image Video Big
NEW
123 e
Quote Number Instructions
Advanced questions ?
— . ¢
e
s T —+ 100 points 2x2Grid Quick Form
W

Who will win? PInonimage a

After choosing the type, fill in the needed data and share the Mentimeter with in suitable form
(either by the number to be inserted at menti.com of a-QiRle or a link)

X
Share
Invite ﬂolluhumtms. Particlpation Presentation sharing
Who can join and vote on this presentation?
Anyone with the link, code, or QR ~
Expand

Temporary voting code 7
The voting code 2066 5535 Is valid now and expires In 2 days.

Voting link 7
https://wwwmenticom/71481d7h8k Copylink 28 Download QR
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¢ ! { )\discussion board

After the workshop on different online conferencing tools, create a Tricitterider.cor)
board about tle pros and cons of online training tools (see an example image below). Find out
how the trainees feel about different online conferencing tools.

tr.ic.iﬁ.er ‘ + Create new tricision = Madli-Maria -

Pros and cons of online training tools 8daysleft

change deadline
Please add Pros and Cons for the training tools.

Vote for the arguments you agree or disagree with

Share and Invite | Subscribe to updates

ldeas Pros and cons Votes

Zoom Add argument

Teams Add argument
0

Goagle Meet Add argument

Add idea

Example image of the discussion board

Stepby-step guidelines to creating a Tricider

For creating a Tricat go totricider.com You can choose to create an account or not, You can
ONBIFGS + 02FNR S@Sy gAGK2dzi Fy F002dzyio® LGQA
later access the content you created.

Tostart, create a question You want to ask. For assistance You can see the video provided.
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https://www.tricider.com/
https://www.tricider.com/

o - o P * m L#] A
{ F-Yal Fs F-1-9-%:7: YOT £
":‘u;ﬁ»‘ri 4G Cady» adilll ‘.‘f @ﬁﬁz

So easy with tricider!

|

Ask a question and invite friends or colleagues.
Collect ideas and vote for your favourite.

! Watch the video

If You want to give some ideas to start with, provide the ideas, if You want the trainees to
start from a blank page, then move on to sharing.

trainer?

Add a description

Ideas

No ideas yet...

What are the biggest challanges of todays adult

Add idea (R

14 daysleft

change deadline

Share and Invite ~ Subscribe to updates

Pros and cons Votes

For adding ideaglick on the green button and insert the idea. You have an option to add
Your name or not, add an image and description.
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Add your idea

« | Your name (optional)

+ Add description @ Add image

Trainees can add their own ideas or start commenting on the ideas already provided. All
ideas and arguments can later on be voted

Ideas Pros and cons Votes
Digitalization 1=
0

Your name (optional)

Save  Cancel

For sharing the created Tricider click on Share and Invite and share it by a suitable way.

o
Invite participants
@ Email f Facebook Wall § Facebook Message
3 Twitter m LinkedIn

...or pass on this link:

http://www.tricider.com/brainstorming/2aQmbyhnay3
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3.4 APPLY

{h/L!'[ a95L! ! { 1 ¢hh]

Different social networks have become an integral part of society. On social networks the
user is faced with unlimited communication possibilities and large flow of information. It is
important to learn to use social networks meaningfully, to be socialiyeand to know

good examples of how to make networks work for you.

¢l'{Y wm
Padlet app. (Mind map). How to work with it?

Preparation for activities with Padlet app. The trainer registers\atv.padlet.com selects
aal 1S F tFRftSGaod

Kéep up the good work.

The teacher chooses the layout:

Start with a blank ...

Wwall PREVIEW Stream PREVIEW
Pack content in a brick-like Streamline content in an easy to
layout. read, top-to-bottom feed.

In the window that appears, a teacher enters the question:
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http://www.padlet.com/

Why you should and can be
active as adult trainers on

social media?
® 8 @B - T

1 [TJT\E

[

You are invited to express your views on this issue using the Padlet.Then a teacher shares a
Padlet board with all of you. Sele@$are selectsGet QR Code

CLOSE Share

Members

ADD MEMBERS

Secret

Visitors can write

CHANGE PRIVACY

&> Copy link to clipboard

28 GetQRcode

<> Embed in your blog or your website
Email

i share on Facebook -

Youlog in by scanning the QR Code or opening a link sent by the teacher.

To record his answer, you sele .. . Now you write the answers, they are visible to

everyone.

INSTRUCTION: You have the questions you need to answer. You can discuss and write
answergo questions on your phones or computers using the padlet app. You hats 10
minutes for this task.

The teacher and the whole group will see the answers on the board.
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@ RasaDauguvietyte .+ 3d

Social networks
Made with a lightning strike of genius

1. What is your favorite social : 2. Why you should and can be active  : 3. What topics for discussion would
network? How much time do you spend as adult trainers on social media? allow the useful use of social networks?
using it?

¢! {Y H

You see the questions written on the board. You hB45 minutes to answer these questions.
After that, your group gives a common opinion.

1. What is your favourite social network? How much time do you spend using it?

2. Does an adult educator need to be active on social networks? Justify your opinion.

3. What social networking themes help activate critical thinking?

¢!'{Y o
SOCIAL NETWORK TASK:

2dz ola F fAGGES ANRAzLIO KF @S |+ GlFaly a, 2dz vy
develop critical thinking skills and is interesting, not boring. What are the key factors in
ONBFGAY3 YR &adzZdlrAyAy3d GKAA 3INProwtks and2dz OF

creating a successful profile.

You have about 285 minutego do thistask. Then you need to present your Facebook group.
Other groups andeacherscan ask you questions.

Social networks are a reflection of real life. Working and legrbyndistance. How to use social
networks meaningfullySocial networks are a reflection of our real life. In them we share
important achievements or moments of everyday life. It is often imagined that social networks
are a means to reconnect with old friends and acquaintances, to enjoy what a movie or music
star we like lives on, to share information or an advertisement we care about. Working and
learning by distance means communicating mainly in virtual space and social networks.
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Popular social networks are often criticised for their addictive effects or tagsbd amount

of information in the news stream, the harm they cause and the need for 'digital
detoxification'. Are social networks really just harmful? In addition to all the obvious benefits
and opportunities, social networks can become a threat to airgey and security if we fail

to protect ourselves. Therefore, you need to be aware of the threats so that each time you
press the "share" button, you think about whose eyes this record will reach. This will ensure
safe use of social networks. During qasatine, the Internet and social networks contribute to
the ability to work and study remotely, communicate with friends and colleagues, and find
entertainment without leaving home. Thus, during this period, the positive impact of
communication in virtuallsl OS 2y LIS2 L)X SQa tA@Sa Aa Y2NB y2
of information and experience are constantly encouraged for efficiency and growth. Social
networks are a great space for exchanging informatioyou can post public messages,
correspond, coomunicate using audio and video calls, and discuss in private groups.

Sensitive social issues in social networks. Special social networking algorithms. Bubbles of
information. Using social networks safelyn virtual space, it can be easier to express your
views on current and sensitive social issues and engage in discussions. In order to express your
opinion publicly, it takes time to think and formulate ideas clearly, to publish sources of
information. On social networks, you can follow reliable soureésted to your profession or
studies to find out the most important news. It is important for you to make connections with
people who can share knowledgelike-minded, famous professionals in your field. It is
important to understand how to choose the pgle which you want to ‘follow' and the news

you want to read.

By making good use of the opportunities provided by social networks, people can be directly
affected through the information available to them. It's no secret that special social
networking algoithms generate content based on individual actions in the virtual space
according to your hobbies, social networks try to provide you with information on those topics
that are important to you. This creates an "information bubble". Interested in as many
different topics as possible and what helps to grow opens the way for a wider flow of
information.

Social networks are crucial as a learning tool. Using them responsibly not only helps you
communicate virtually, but also provides direct access to manyeflatest, most reliable
sources of learning that are more acceptable to the learners. Learning, involving social
networks, not only provides more motivation and encourages deeper involvement, but also
contributes to the development of critical thinkinthe ability to argue, and problersolving

skills.

Social networks are constantly changing and adapting to consumer habits. Obviously, they
KFEgS | 6A3 AYLIOG 2y SOSNEBERFIE fAFSSE a2 AGQ:
properly.

@ @ @ Co-funded by TheEuropearCommission'supportfor the productionof this publicationdoesnot constituteanendorsement
BY SA the European Union of the contents, which reflect the views only of the authors, and the Commission canheddeesponsible
for any usewhichmay bemade ofthe information containedtherein.




How to use socialetworks safely?
w Control the information published. On social networks like Facebook, you can apply
LINA @I O aSdGdidAy3asz odzi AGQa F 3I22R ARSI G2
pretending to be.
w Do not disclose information that is inconvenigiat you. Digital information is not
paper, and when it is made public, it can spread in a flash.
9FFSOGADS sl ea 2F ONBFGAYy3I | yR deek ¢wdsomhe (O NI Ay
rules on how to create a profile on Facebook: 1) choose intemgstingaging, and relevant
cover and profile photos; 2) create a username which sounds good. Your username is also the
URL of your facebook page, so pay attention to it; 3) describe your page activity, this is a short
description that appears in Facebookaseh results. It should only be a few sentences
Yl EAYdzY Hpp OKIFNI}OGSNAOE &2 R2y Qi SELI YR I
information about yourself you want to provide; 4) add the contact information you want to
make public, including phone numhexebsite, and email or a postal address; you can also
write information about an area of activity or training; 5) if you want your profile to be visited
and get more likes and views, you need to upload a new post at least a few times a week.

Content creation. Before you invite people to your Facebook page, you should first post
interesting content. You can create some of your own posts or share messages with other
users. Make sure that information you post will benefit your visitors and tf@nmation is
relevant to your goals. Invite existing Facebook friends to share the page. It is advisable to
promote the created page on your other websites, Instagram, Twitter, Telegram, Youtube or
other social media. Add "social networks" links when wgttontact information. You can ask
your friends to write positive reviews about you before all other readers of your page start
writing those reviews.

Social media and the Law ( important things that you need to knéavjous social media legal

issues a@se when website users share content online across different platforms like Facebook,
Twitter, LinkedIn, Pinterest, Instagram, Wikipedia and so on. We all are living in the age of
social media. Various social media legal issues arise when website ugersafiznt online

across different platforms like Facebook, Twitter, LinkedIn, Pinterest, Instagram, Wikipedia

and so on. Social media laws relating to who owns the content being shared, when and where
sharing is appropriate and what limits may be imposedsharing. Here are five important

things that may keep you from finding yourself in trouble when it comes to different social
media platforms: 1) Online Contests & Promotions. Look at the Terms of Service (TOS) or other
similar guidelines posted by thdgtform that you are using. These are the rules to follow.
FacebookK & &2YS OSNE &LISOATFTAO 3IFdZARFIYOSd Gt NRY?2
within apps on Facelmk. Personal Timelines must not be used to administer promotions (ex:
GaKFENB 2y @2dzNJ ¢AYSEAYS (2 SYydidSNE 2N dakKl NB
Ad y20 LISN¥YAOGGSRO®DET HO wSOASgad {AGBA fA1S
provide ratings for different businessdsegative ratinggan be harmful and some business

owners may be wary of these review sites; B)i&rsements. When bloggers and others write
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https://www.facebook.com/page_guidelines.php#promotionsguidelines
https://www.legalzoom.com/articles/customer-relations-7-tips-for-handling-negative-yelp-reviews

online about products and services, disclosure is key. If they were paid and/or received free
items by a company and then wrote about these items, then that relationship must be
disclosed in a way that is clear the reader; 4) Photographs. Social media and the law often
collide when it comes to pictures that are being shared online. Cute baby animal pictures, cats
and beautifully decorated cakes can be irresistible. Not only do we want to look at them, but
weway i (G2 aKFINB GKSY gAGK 2dzNJ FNASYRa® . ST2NB
yours for the taking just because you found it online. Many if not most photographs are
copyrighted and owned by the person who took the picture. Try to find the scamdeseek
permission before you use it; 5) Employee Rights. Employers should take a second look before
deciding to fire employees based on negative comments on social media. Similar to the issue
of consumers having the right to write negative reviews almbiusiness online, employees

may sometimes have the right to vent about their employers online as well.
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Reflection:evaluate your results during this session. Tick how appropriate each statement is
for you. Then connect the marked points to each other

| will use the information
provided in the future

This activity _l /
increased my - o= . . .
knowledge (pros The |.nformafuon provided
and cons) about was interesting to me
social networks
(4
/
/ \
/ \
I \
, \ '
| will be more active ! It is now easier for me to
in usingsocial | understand how to create a
networks for teaching | group in social network
/
/
/
5
o _ ~ o _ - I fegl th_at my
This information helps == motivation to learn
me point out the about the
importance of critical opportunities offered
thinking in teaching by social networking
has increased

| will use the knowledge | have
gained about
when uploading information to
social networks
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3.5 ANALYSE

TEAMWORK AND FEEDBACK TOOLS

How to use online tools for brainstorming, teanork and collecting feedback?

¢ I {m\discussion board

{

Create a discussion board dnicider {ricider.corn) to gather the trainees' thoughts about the
landscape of an adult trainer today, what are the challenges? Add ideas, arguments and votes
(see the example template below).

+ Create new tricision  Login~

What are the challanges of todays fieald of an adult 14 days left
educator? change deadline

Add a description

Share and Invite = Subscribe to updates

Ideas Pros and cons Votes

No ideas yet...

: Be the fivst fo
Add idea RS
propose o idea

Example imagef the template for discussion

U ¢! { “Word gloud

Create a word cloudifentimeter.com wordclouds.cony for brainstorming on the skills or
emotions on Your traing event (see the example result below).
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https://www.tricider.com/
https://www.mentimeter.com/
https://www.wordclouds.com/

fun easy
inclusive share software
beautiful

cool

' ive .
t interactive

brainstorm knowledg
deas  ice breaker

exciting
anonymous

O

Example image of the word cloud (Mindmeister)

U ¢! { “eedback on Padlet
Create a Padlep@dlet.con) to gather feedback on different aspects of Your training.

padlet Q [ REMAKE » SHARE f o e
@ MadiiMaria Naulainen  + 1m
Feedback
Please add Your feedback
Content *  Instructions ° Materials ° Activities ‘' Comments
+ + + + +

For tasks 1 and 3 see the stbp-step guidelines from chapter 3 (for a trainee). Instructions
to use Padlet for task 4 see from chapter 4 (for a trainee).

For task 2 (mind mapping) see the instructions below.

‘ @ @ Co-funded by TheEuropearCommission'supportfor the productionof this publicationdoesnot constituteanendorsement
BY SA the European Union of the contents, which reflect the views only of the authors, and the Commission canheldeesponsible
for any usewhichmay bemade ofthe informationcontainedtherein.



https://padlet.com/

ﬂ ¢ ! { ‘Ynind mapping

Create an online allaborative mind map rfiindmeister.com coggle.if mindmup.con) to
gather information about popular online tools used by traaseSee the results together and
find out what are the most popular tools used (example image of the results below).

Meetings
BigBlueButton x
Feedback and evaluation tools
i Moodle Be
Te
Communication tools
Time management
Whatsapp @ 2 Online tools
P
Collaboration tools
Canvas
Win: Notopad
Photoshop Creation tools Sla
ustra
Tin
InDes
GIN
Inksc
v 0 pre- | @ "

Example image of the template for discussion (created with Mindmeister)

For creating an online collaborative mind map, start fnrommdmeister.com Create an
account and start a new mindmap. If You would like to use a certain type, You can already
start with the preferred type provided.

© mind My Maps
X My Maps - -
o= -
+ -’/ -
@ Recents
Aligned Org Chart Right Aligned

jﬁ' Favorites

P -
- - = o -

-/ - = a Brainstorming. Note Taking Getting Things Done Project Plan
Aligned Org Chart Right Aligned
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https://www.mindmeister.com/
https://coggle.it/
https://www.mindmup.com/
https://www.mindmeister.com/

By creating a new mindmap, first name the mind miaggel free to follow the help
instructions on screen.

For adding data, click on the blue + button on top right on the screen. You can add text,

colours, emoticons, change style etc. You can also add pictures, videos, files and more. The
added note appearto the box that was active last.

Seasons

- @Qa @
@ 28 (@

Te: Background

OO0 w
OO0OAMNMLO >

@
eDe\@\/

Autumn

Seasons

Summer

For sharing the mindmap go back to the dashboard and choose share

the European Union
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Seasons

1 minute

& Share

You can either share the map for certain people by email or choose to create a link and
share it with the link created.

o “es e
Seasons

Click to add description

General Addons

Manage who can see and edit this mind map and invite new users or groups. The following
users currently have access:

69 Anyone who has the link £ Can edit

g Madli-Maria Naul... madlimammi@gmail.com {3} Administrator

+ Add member

Share link

@ rups/mm.w21674197512t=8jFkxd50YQ &

® (=]
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3.6 EVALUATE AND CREATE

For evaluation You can choose online alternative. For the online version You can use Padlet
or also Google Forms or MS Forms. On Padlet You can create a board to collect evaluation.
Best to use the Shelf type for the information to stay more organised.

Time planning Online Social media | Team work and
and communication feedback tools
managemat tools

e |
ntelligipiity | | | | |
Involvement | | | 0000 0000
Applicabiiy | | | 0| 000

e |
consumption

[ Creativity | |
i
real world
|Usefuiness | |
 Comments ||

If You are more into statistics and the visual results, You can use Forms with scale type
questions (see an example below), providing the suitable scale range and adding the
measurable results. The results can be projected on the screen and discussed. furth
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Time planning and management

Very poor Poor Soand so Good Very good

Emotions O

O
O
O

O

Intelligibility
Invalvement

Applicability

Time
consumption

Creativity

Connected to
real world

Usefulness

O O O O O O O O
O O O O O O O O
O O O O O O O O
O O O O O O O O
O O O O O O O O

Comments

Comments, reflection

Teie vastus

Selfreflection tools can be also applicable, see the examples from chapters 2 and 4 (trainee
handbook).
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3. ( SUMMARISE

./l ) ¢! {Y ™
Your small group need to answer questions using a padlet or other similar app. Then you
need to present your answers to all groups.

w What did I learn?
w How can this knowledge be applied in adult education?
w Which tools can be used for a learrmgntred apprach?
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U ¢ ! { YReflection

Evaluate your results during all the sessions. Tick how appropriate each statement is for you.
Then connect the marked points to each other.

| will use the information

provided in the future _ . _
The informationprovided

was interesting to me
This activity

increased my
opportunities for
collaboration

| will be more active
in using social
networks for teaching

It is now easier for me to
understand how to create a
group ina social network

RN -7 | feel that my
This information helps == motivation to learn
me point out the about the
importance of critical opportunities offered
thinking in teaching | will use theknowledge | by IT has increased

KFogS 31 AySR
rights rules when
uploading information to
social networks
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MEDRLTTERACY

TRAINER HANDBOOK

4.1 LEAD IN: WHAT IS MEDIA LITERACY.?. ... 159
4. 2 KNOW: WHY DO WE BELIEVE IN SCIENCE?.........c.ccoovvneiennn. 167
4. 3 UNDERSTAND: LIES, DAMNED LIES, AND STATISTICS....... 175
4. 4 APPLY: WHO IS RESIHEEMEF-OR CLIMATE CHANGE?.............. 177

4.5 ANALYSE: THE NEED FOR PROFESSIONAL JOURNALISM..181

4. 6 EVALUATE AND CREATE AND SUMMARIZE: WHAT DID.WE1IB®?

FOR A TRAINEE

4.1 LEAD IN: WHAT IS MEDIA LITERACY ..., 196
4. 2 KNOW: WHY DO WE BELIEVE IN SCIENCE?..........ccoiieeen 200
4. 3 UNDERSTANDES, DAMNED LIES, AND STATISTICS............ 203
4.4 APPLY: WHO IS RESPONSIBLE FOR CLIMATE CHANGE?....204

4.5 ANALYSE: THE NEED FOR PROFESSIONAL JOURNALISM..206

4. 6 EVALUATE AND CREATE AND SUMMARIZE: WHAT DID.WE2D®?

A TSUMMARZE ... et 209
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MEDIA LITERACY THEORY FOR TRAINERS

MEDIA LITERACY AND REAL LIFE

When we hear the word media, we usually imagine means of mass communication like TV,
radio, newspapers. But it more than that. Media are means to store and transfer data and
information and they are all around us: posters, advertisements, signs, social media, etc. Each
of them sends us messages that we should understand. And understanding is connected with
the secand word from the term media literacy. Literacy means an ability to read and write.
Reading and writing helps us to understand: getessage and to interpret it and to know

how to use it.

There are many kinds of media with various kinds of messages, éxg th one thing they
share: someone created it. Someone wanted media to exist, to hapedfic aim. And usually
not only one.

2S 2FGSYy KSIFNJ G§GKS S Ndalitinyfa&cRIkis consButtdd arid @ dogs L G A
y2i NBFESOUeGKBdzENEBWE LNBRNXI GAZ2Y A& AAYLI ATA
up. Media do not exist on their own. Somebody owns them and owners goals shape the media:

they want to sell us something, they want us to feel scared, they want us to follow their
opinions and values. How often have you bought something that you sawamanercial?

On the other hand, media bring us positive things, such as informatigossibility to
communicate with our friends across the globe, to find the information about hplida
destinations or find @hortest way from the airports when travelling.

Each individual should be fully aware of an impact by media: to refuse media content that is
in the opposition with ethical standards, providesleformed view of values and threatens
LISNE2Y Il f RS@St2LIYSyid 2N 6KAOK Aada KIFNXNTFdzZ & o~

MEDIA LITERACY IN ADULT EDUCATION

Can you imagine one day withoutr@obile phone, TV, radio or newspaper? You see that media
have become aolid part of our everylay lives. We use them t@lax, when we want to get
information or when we want to learn something. They are beneficial for us in many ways. On
the other hand, they have their own minuses. We would like you to learn how to know them
and how to use them for your benefits.

Media cwver the whole world. Aot of information, connections, facts, opinions arguments.
That is why you will need all your knowledge, experience and views to understand media

properly.
Abook, newspaper, radio, TV, Internet...Media were invented and develapekis order.

People have always been amazed by the latest invention that broadened opportunities to gain
AYVTF2NXYIEFGAZ2YZE O02YYdzyAOIF GA2Y YR Fdzyd 6%! { Bt ! X
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The term 'media literacy' refers to the knowledge, skills and competencies that areedqu

to use and interpret media. Yet defining media literacy is far from straightforward.
(Buckingham, 2003, p. 3). Media literate or information literate people are those who know
how to find, understand, use and communicate information. When you readdéfinition

you see the importance of learning how to understand media.

When you have and still develop these skills, you have better chances tdgéeajob, to
have abetter communication and to be laetter citizen in your community and society. You
get information on the latest health care service in news or you will revésteat trick in
advertisement for groduct you really do not need. You know about changes on your street
in the near future anunicipality intends to make or you comparstary in the book you have
just read with its movie adaptation.

However, media literacy acquisition is an ongoing process. No matter if yousanelent,
ateacher or aetired person. Lifelong learning means Learning to know, Learning to Do,
Learning to Baand Learning to Live. And in this context media literacy is evergodader
importance.

MEDIA LITERACY IMPROVEMENT

What are challenges for media literacy educators and trainees? Today, in the period of
information and media advantagesspecially speed and timeliness of information or its
availability for more people. On the other hand, the speed, timeliness and availability do not
go hand in hand with overload, reliability and trust. Have you ever Hadlag there are just

too much surces, too many theories with totally opposing facts?

There are myriads of definitions of media literacy. Some definitions stress its relation with
information literacy, some with digital literacy or other literacies. (comp. UNESCO, 2013) To
provide youwwith afull definition is not our aim. We just would like to stress an interconnection

of media literacy with critical thinking.

Media literacy must have grominent position in education, as its importance will just grow.
That is why itgonnection withcritical thinking will provide educators and students more
efficient opportunities to teach, learn to use media. Media literacy can be obtained in
aprocess of education. It may be formal or informal. Education that uses media is not media
education, but eucation from media. Media literacy means an application of critical thinking
in the media sphere or its application beyond it. (comp. Bisovsky, 2018)
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MEDIA LITERACY AND TRAINERS

When you read previous lines, you may feélteconfused. Yodefinitely see the importance

of media literacy and also its position in lifelong learning and probably in the context of other
key competences. You also seeomnection between media literacy and critical thinking and
their place in education. And nownaore complicated part: How?

How should we teach adults 45+ and 60+ to become more media literate? We will help you.
The first thing to understand is that we speak dfansversal competence. That means that
you as an educator and also your trainees walldrto remember, understand and apply their
experience, knowledge and opinions. Do not worry, they halst af them. Our task is to
teach them strategies how to do it now and how to do it in the future.

We will teach them how to think critically, to beoe asmart user of media, to create media
efficiently and to understand point of view. We will teach them how to ask questions, how to
exchange ideas, how to agree or disagree and how to formulate opinions. And, the most
important thing, we will teach therhow to incorporate this in their everglay lives.

WHY MEDIA LITERACY AS COMPETENCE?

Mediawijzer.net, the Dutch centre of expertise for media literacy, asked professionals and
specialists to define competences that form media literdbjediawijzer, 2011)

EXPLANATION m

OF THE MODEL

-~ competence groups

: competences

H s0 all the media litera irmvolve shills

the growing how media
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media on society applications.
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Fig.1. 10 media literacy competences

The 10 competence model classifies the most important competences shaping media literacy.
They are divided into 4 competence groups. The first group is passive: Understanding. You
have to understand the influence of media on society, how media work andtiheyreflect
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reality. The second group is active: it is aboutsage of equipment, software and apps and
acontext of media. The third group is about communication: how we find and process
information, how we create content and how we participate in aboetworks. The last group

is about strategy: aeflection on our own media usage and how we achieve our objectives via
media.

As you see, we speak of partial competences supporting the whole. We obtain our media
literacy when we develop all its parts. d\that is one of our lifelong goals.
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KEY TERMS AND ISSUES FOR TRAINERS

FALLACY

Cambridge dictionary and Collins dictionary define the term asdeathat a lot ofpeople
thinkistrue but is infactfalse A fallacy is ameawhich many peopléelieveto betrue, but
which is in facfalsebecause it is based on incorranformation or reasoning.

To understand fallacy in practice, firstly we should know what an argument is. The term has
several meanings, but we focus on thisieasonor reasonswhy yousupportor opposean
ideaor suggestionor the processof explainingthesereasongCambridge dictionary). So, it
has two parts. The first is@emiseand the second is eonclusion. The role of @remise in

an argument is aeason or aupport of the conclusion. And the conclusion? It sseiement

about which the author wants to convince the audience.

The example by Aristotle:

1. All men are mortal.
2. Socates was a man.
3. Therefore Socrates is mortal.

Afallacy then is an error in reasoning ig@neral sense. It is not only an error of facts, but it
is an argument that has a wrong premise @ramise without aneeded support.

And why do we deal with it?uthors in media often provide arguments, not only facts. And
aproblem is when they use fallacies to mislead, persuade or manipulaeigient. Please,
read examples and see how it works in the media sphere:

G! O2YYSNDALFf Of I A Yvéuldéhidseithisoppariedlzi brehd of tnothRaSty” G A & (
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An appeal to authority they are claiming that something must be true because it is believed
by someone who said to be an "authority” on the subject.

G1'S Yire o0SIHYRANBAOGESFASHRIOKS KIa dFraddz2asxs az L
A personal attack This fallacy occurs when someone refutes another's ideas by attacking the

person rather than the ideas.

RESOURCES:

http://logicalfallacies.info/

https://www.nizkor.org/fallacies/

https://www.softschools.om/examples/fallacies/
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The definition by Cambridge dictionary: tlaetion of supportingor opposinga particular
personor thing in anunfair way, because oéllowing personalopinionsto influenceyour
judgment or the fact of preferringa particularsubjector thing.

BIAS

The first thing we have to bear in mind is that media agraduct. It means that someone
created media, invested his or her energgpwledge, competence and money, of course. On
the other hand, there are different types of texts, works or structures and they have different
aims. For example, the main aim of the news is to provide us with objective facts. On the other
hand, an editoal expresses an opinion and some pictures are just there to advertise
aproduct.

It is very hard and sometimes impossible to be objective in news. However, there are
sometimes intentional moves in favour of or against somebody. It can be from a
different political party, a business competitor omaxt opponent of your national football
team.

There are media that have no problem to admit they favospacific political party or that

they support acertain businessman. In that case recipients know whagxpect. However,
andthatisaNB I f A &dadzSz GKSNBE NS YSRAI GKFdG asSsSy
work, they are not.

Examples of bias in media:
GhdzNJ 6N @S t NAYS YAYA&adSNIoSlIGtda GKS gSI{ ¢
GuMm F22001ff alBSNRE&f SSNBEENBB v
G1 A&l 2 Nwidd darties havef b8eh (imore beneficial for people then +ighg
LI NI A S& da

RESOURCES:

https://www.studentnewsdaily.com/typesf-mediabias/

https://study.com/academy/lesson/medibiascriticismdefinition-typesexamples.html
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INTRODUCTION

In this section we will introdce you to a series of activities that aim to show different
methodological approaches for teaching media literacy. Not all the methodological
possibilities and approaches are included. We have selected some of the methodologies that
encourage the learner® reflect and analyze.

In this section, the learners will experience four different methodologies which we will explain
in the next pages, with the purpose to be able to analyze and compare them at the end. For
this reason, we recommend you teach thes#iaties together, within the same course, in an
experiential way. The future educators will carry out the activities in the role of students and,
in the last activity, they will do a reflection and comparative analysis of the approach of each
of the metlodologies used in order to see the benefits and difficulties that each one presents.

All the activities proposed for this section are designed to provide relevant knowledge on the
subject (media literacy and critical thinking), but the methodological ap@nois more
innovative and participatory in some of them, to help the participants understand their
benefits.

It is very important to understand thahe overall objective of this section is not for the
trainers and trainees to do the activities, but to werstand the different methodological
approachesand have the ability to compare and contrast them.

The participants do not need to be aware of the purpose of these activities. It is enough for

them to understand that they are participating in a seriesctivities in an experiential way,

and that, to make the most of it, they are advised to be open and observe and analyse what

they are experiencing with the mind of an educator.

| SNBQa |y 20SNWASSE FT2N) G§KS GNIAYySNHwhileyf 8 ® 2
reading the following activities so that you can see the whole picture of this section.

1. ROLE PLAY Roleplay Experience how a rolplay can help
Why do we believe in to build an engaging and motivatin(
science? learning environment in the

Inquiry based
learning (scientific
experiments)

classroom.

Acknowledge the usefulness of fun
activities where errors are
welcomed and applauded, to help
students lose their fear ahaking
mistakes.
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Empathise with the students that
have to deal with information in a

ddz0 2S00 GKS& R2Yy
Understand the importance of
practical activities to improve critica

thinking.

2. ORAL PRESENTATI

Lies, damned lies and
statistics

Oral presentation

Understand that oral presentations
are incomplete if they are not
accompanied by practice and/or
reflection.

3. SMALL GROUPS
DISCUSSION

Who is responsible for
climate change?

Small groups
discussion

Practical activity

Mind map or collage

Compare discussions in small grou
(activity 3) with discussions in big
groups (activity 4)

Experience how the way we read
can change when we are aware th;
the text has mistakes and fallacies

Get to know a way to facilitate
discussia in small groups through
graphical representation of ideas.

See how a practical activity can he
to consolidate the knowledge
acquired (fallacies).

4. OPEN DISCUSSIO

The need for
professional journalism

Audiovisual
presentation

Big groupdiscussion

Compare discussions in small
(activity 3) and big groups (activity

Understand the need of some
dynamics to facilitate reflection ano
discussion in big groups

5. ANALISIS AND
REFLECTION

Chart analysis

Become aware of the activities that
have been experienced and the wg
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